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Make Me an Offer: Empowering Students with the

Extra Credit Assignment
Pamela A. Hayward, Ph.D., Augusta University

Introduction

Extra credit assignments can provide a valuable addition to course assessment (Lei, 2013. p. 14).

However, it is easy to rely on the same extra credit assignments semester after semester. As Gibson

(2011) points out, effective instructors try to find ways to engage students in the learning process (p. 95).

One way to include students in this process is thr

This assignment invites students to best tailor extra credit work to their academic and future career
needs by proposing their own extra credit assignment idea. The instruction sheet students receive (see
Appendix) provides the guidelines for the assignment as well as general categories of potential projects.
Students must have their extra credit proposals approved in advance by the course instructor in order to
avoid misunderstandings later.

The author has offered the fAiMake Me an Ofadpositive as s i
results. Although the percentage of students who complete extra credit assignments varies each

semester, students working with this particular assignment have successfully developed highly creative

and fruitful projects. For example, a student taught part of a class, students have done community

service and judged local high school senior project presentations, a student developed a study review

game and facilitated it in class, students have teamed up to create study guides, students created a

videoonself-di scl osure for wuse during class | ecture, and
a class.
Benefits of this AMake Me an Offerdo approach inclu

material and enhanced creativity but also the development of student empowerment in the learning
process. As research has shown (Lewis & Hayward, 2003), student empowerment can be an important
component of the learning process.
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Appendix

Make Me an Offer!
Pamela A. Hayward, Ph.D.
Augusta University

Extra Credit

10 points

If you would like to earn extra credit, make me an offer of how you would like to do so. Possible options
include:

=4 =48 -4 _-8_-8_-9_-9_-29

Reading and summarizing additional related course materials
Teaching a segment of a class period

Creating and leading a class activity

Creating a media project

Leading a chapter or exam review

Developing review materials for the class

Attending and summarizing a related campus/community event
Any other creative idea of value to you and/or the class

Here is how you can make me an offer:

1
1

|
Rules:

1
1

1

Note:

Develop a very brief written proposal (one or two paragraphs)
Have the written proposal approved by me

The last date proposals will be accepted is November 24 (no exceptions)

If what you propose will involve setting aside class time and you fail to produce the project, | will
not be pleased with you and you will not be given another extra credit opportunity

You may work with a partner or team i just make sure your proposal reflects the fact that multiple
people will be working on the project

Each student may earn up to 10 points of extra credit. A student may not earn more than 10 points. Extra
credit assignments will be graded and it is not assumed one will receive 10 points by merely attempting
an extra credit assignment. In the case a student receives less than 10 points on an extra credit
assignment; they may complete an additional extra credit assignment. They, however, will still only be
able to receive up to 10 points total of extra credit.



Presidential Campaigns in Public Speaking Class
Dr. Mark S. May, Clayton State University

Are you interested in a class project in your public speaking class that will engage your students in a
discussion about the rhetoric of the presidential elections? My public speaking classes at Clayton State
University have been studying the presidential campaigns since the summer of 2015, and it has been a
good learning experience and a good means of encouraging civic engagement. Students who were not
previously interested in politics have now expressed an interest in becoming better informed, sharing
their information with friends and family, and voting. In the summer and fall classes, the group projects
came at the end of the semester, with each team of 4-5 students evaluating the rhetoric of one
candidate. In the spring 2016 semester, the class | taught was a part of the PACE (Partnering
Academics and Community Engagement) initiative at Clayton State. This course was provided to help
accomplish the goals of the QEP. Instead of being a class project at the end of the semester,
discussions about the presidential campaign occurred throughout the semester, and every speech
centered on some aspect of the presidential election. A different textbook, by Hogan (Public Speaking
and Civic Engagement), was chosen to better align with the focus on campaign rhetoric. Students were
informed of the unigue nature of the course beforehand and additional assessment technigues were
employed. These two approaches, what | term the class project and the integrative approaches to
campaign rhetoric can be adapted to suit your needs and may be used to study the rhetoric of other
campaign besides presidential campaigns. In the past, my classes have also undertaken smaller scale
projects involving the study of campaign commercials. This is an interesting way to encourage students
to be more analytical about the messages they receive and to better understand various persuasive
techniques and strategies aimed at appealing to various audiences.

The Class Project Approach

In the class project approach, the group work occurs at the end of the semester, utilizing parts of
approximately four class periods. The best approach, given a three hour per week course, seems to be
to use four groups of 4-5 people each. The project approach helps students to learn about the
presidential campaigns while teaching students how they can help groups to function effectively. The
project begins after reading and discussing topics such as: past experiences with effective and
ineffective groups; characteristics of cohesive groups; managing conflicts; task, maintenance, and
procedural roles; and setting agendas and recording minutes.

The outcome of the project is a group presentation (a symposium) where each group member gives a
five minute speech. The presentation is persuasive in nature. Each group uses Neo-Aristotelian criticism
to analyze the campaign rhetoric of one candidate and evaluate its effectiveness, convincing the
audience, using appropriate evidence, that its evaluation is accurate.

These are some questions to get the groups started thinking about campaign rhetoric:

1 What is the underlying message of the campaign?

What reasons does the candidate give for voting for her or him?

What kinds of emotional appeals are used?

What audiences does the candidate target at various points in the campaign?

What strategies does the candidate use to convince the audience that he or she is the best
choice?

=a =4 =4 =4



Theoretical Background

| often try to provide the theoretical background students need for the project as we are talking
preparing for speeches. | pass out a handout giving a list of the component parts of heo-Aristotelian
criticism early in the semester and use the terminology when analyzing things like sample speeches
and old campaign ad. When the project is about to begin, | review the handout and talk about neo-
Aristotelian criticism. This is the first step. The second step is to then provide the class with some
examples of campaign rhetoric and do some mini-analyses.

1. Explain Neo-Aristotelian criticism.

a. Situation, speaker, speech, evaluation
b. Persuasive appeals and strategies in ads (promise, identification, positioning, metaphoric)
c. Logos, pathos, ethos
d. Target audiences
e. Message (explicit and implicit)
f. Forms of communication: speeches, debates, commercials, town halls, websites, twitter,
etc.
2. Use examples to help students understand the natureofr het or i cal cr i ti ci sn
for the class to understand that the project is not about evaluating the candidate per se,
but i s instead tryi rsqtertians, strategesadnd readsoamsfarandi dat e

successes and failures with targeted audiences. | often begin with common types of print
ads and TV commercials before looking at campaign ads and speeches because they
can be discussed quickly and students are actually fairly good consumers and critics of
advertisements. Useful resources include:

Print Ads

Websites like Adweek have creative ads: http://www.adweek.com/news/advertising-
branding/worlds-17-best-print-campaigns-2013-14-158466

TV Commercials

Optima Superbowl Commercial 2012 https://www.youtube.com/watch?v=GSDji8Uk79Q

Pfizer Graffiti Commercial: https://www.youtube.com/watch?v=gVUkbRng7fo

Persuasive Commercial Assignment: https://www.youtube.com/watch?v=5ptlhoVlalw

Campaign Commercials

Museum of the Moving Image http://www.livingroomcandidate.org/

Candidate Speeches
Robert Kennedy (otps:/ yKditsbe.doeavatdin?v=BCrx u3825g

Text of presidential campaign speeches, 2012:
http://www.presidentialrhetoric.com/campaign2012/index.html

American Rhetoric: http://www.americanrhetoric.com/
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Student Resources.

Students need to bring laptops or other research tools to class. You can set up a D2L discussion group
site for each group so they can upload materials to share with other members of the group. Encourage
groups to find representative media to study: parts of speeches, themes of campaign ads, reactions to
ot her candi dat es 8 atdhace &f ssues that theadandidateaddresses sspire s
candidates give on talk shows, their attacks on other candidates, and their campaign style (at rallies and
town halls).

Requirements

The task may seem overwhelming, so giving the groups a fair amount of structure is helpful. For
example, having them use the Neo-Aristotelian criticism summary as a framework for dividing up the
work and assigning speaking parts may be helpful. Require students to use PowerPoint. This gives them
a focus and helps them to stay on track while speaking. It should also make the overall presentation less

repetitious and more cohesive. It forces them to r
evidence such as short video clips and quotes in the PowerPoint.
Feedback

Providing feedback from the audience using Qualtrics or brief in-class surveys is helpful. | gather

feedback from the class using a Qualtrics Survey by asking open-ended questions about how convincing
eachgrouppr esentati on was. I also ask for an overall e
luseQual trics to gather information from individual (
a member of the team. | use ratings scales on questions about things like leadership, and | ask open-

ended questions about e aclstothegoup. Thesmsueaydesponsesnt r i but
become anonymous when shared. Qualtrics allows me to sort the responses and create a Word

document for each class member. | delete the names of the reviewers.

Grading

| share my evaluation ofthegr oup 6 s per f o raphdonntamd givarthepame avgluation and
scores to all members of each group. | consider things like professionalism, organization, depth of

analysis, evidence, visual aids, and overalls pea ki ng skil |l s. I also rate th
Attendance, individual speaking performance, and group memberd feedback form the other half of the
grade. The person who seemed to be the emergent | e

always found that the emergent leader has given the best or just about the best presentation as well, so
usually the leaders get the top individual scores and the rest of the scores in the group are slightly lower.

Integrative Approach

I am currently teaching a public speaking course that is a part of our Partnering Academics and

Community Engagement (PACE) program. Unlike the project approach, this approach involves the study

of the candidateds campai gn Iudethe same basictNéorAostotgllaro ut t h
framework and teaching strategies about working in a group that are given above for the project

approach.



Restructuring

For this course, | chose a different textbook--one that focuses on civic engagement. The book is Public
Speaking and Civic Engagement (3" ed.) by Hogan, Andrews, Andrews, and Williams. It was published
in 2014 by Pearson. In this course, students give shorter but more frequent speeches. The examples |
use for model speeches are draw from the political arena. After giving individual speeches, the students
then form groups and write a group essay, drawing from information from their speeches. The class
foll ows the campaigns and discusses the week-0s devel
Aristotelian criticism are the basis for the shorter speeches, which start with special occasion speeches
(introducing a candidate at a campaign rally) to 3 informative speeches followed by 3 persuasive
speeches. Compared to my more traditional public speaking class, speaking skills in this class are
learned more on-the-go. Students end up getting more experience speaking in this class, but have less
time to give longer speeches that represent their best efforts. They get more frequent feedback and more
exposure to how others (politicians) give their speeches.

Real Audiences

Students work in groups to write essays for the school newspaper, the Bent Tree. Thus they not only
speak individually to their fellow classmates, they also speak collectively to the college community, which
needs to be informed about the election. This approach gives students the opportunity to get a byline for
their resume. In addition, class members give a symposium presentation, drawing from their previous
work, to another class (Dr. Amsde n &lst)is engaged the same type of study of the presidential
campaign. This sets the stage for an interesting discussion as the two classes compare their analyses.
Class members are also leading a discussion at the residence halls called: Your Vote.

Brief Description of Campaign Assignments

Speech of Introduction of a Candidate: In this speech, choose a candidate running for the president of
the United States and imagine that you are introducing the candidate at a campaign rally. Give a 2-
minute speech of introduction.

Informative Speech #1: Informative Report. In this speech, you will be assigned to work on one of six

assigned issues, like immigration, terrorism, college affordability, the shrinking middle class, terrorism,

and global warming. In approximately 2 minutes, your presentation should summarize the basic facts

about the issue and explain one candidateb6s views o0on
views.

Bent Tree #1: The people who worked on the same candidate will work together to construct one
informative essay, following journalistic guidelines, to be submitted for publication in the Bent Tree. The
essay will be revised as necessary. Begin with a quote from the candidate that represents what the
candidate stands for. Provide the source. Explain one or two basic issues. Then write about where the
candidate stands on this issue or issues and why they take that stance (if possible). Conclude with a
summary of how the candidate is doing so far in the election process. Find sources (polls, experts,
election results) to support this view.

Informative Speech #2: In this speech,t al k about some aspect of one of th
background and their image today. The speech should be organized in chronological order. The

candi datebés background should include: parennts/ fami/l
and current image). This speech should include information new to the audience or should make the

information fresh. This is a two-minute speech. Include full screen pictures of the candidate using

PowerPoint. Credit the sources of the photos. Upload the PowerPoint to GeorgiaView.
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Bent Tree #2: Working with a group of students who spoke about the same candidate, write an article for
the Bent Tree. Make this an article suited for a college audience, giving background information on the
candidate that would give the readers insights into the image the candidates are trying to project. This
article is informative, not persuasive. Revise essay as needed.

Informative Speech #3: In this speech, conduct research on the polling data for one candidate. Try to
characterize the audience that the candidate has th
strongest supporters? Then identify the audience that the candidate needs to appeal to generate
additional votes. Who is the torepahpatymaddsdhe candidatg et au
trying to get donations, appeal to undecided voters, take votes from another candidate, position

her/himself for the general election, etc.? This speech should be 4-5 minute long and include clips or

quotes from the chosen ad, using PowerPoint.

Bent Tree #3: Working in a group, synthesize the i
polling data and the target audience of the candidate you have chosen. Describe the campaign ads and

explain who the target audience is. What do these ads say about how the candidates are trying to win

the elections? Revise essay as needed.

Persuasive Speech #1: Using one or more rhetorical theories, describe the campaign strategies of one of

the presidential candidates. Consider the rhetoric of the candidate. What techniques is the candidate

using to motivate the audience? What are the candi
predict the strategies will be? Why? This is a 4-5 minute speech.

Bent Tree #4: Adapt the information your group provided in the symposium presentation to a written style
suitable for publication in the Bent Tree. Edit as needed.

Persuasive Speech #2: In this speech, make a prediction about who will win the presidency of the United
States. After having researched, spoken about, and listened to the presentations by your classmates,
argue who is the most likely candidate to win the election. This is not about who you would like to win the
election, but is a justification, based upon the evidence you have gathered, about who is best positioned
to become the next president. This is a 4-5 minute speech. Submit outline for this speech and use
PowerPoint to help illustrate your points and provide evidence for the audience to view.

Symposium: The symposium at the National Archives will be a panel presentation. Not every member of

the group will be able to present. Members of the group should select one member to represent the

group and should help the presenter design an 8-10 minute presentation that summarizes the work of

the group members. The goal is to provide an analy
background information on the candidate and other data to support a clear position the group takes on

the strategies used by the candidate to try to win the presidency. Consider giving this presentation in a
chronol ogical order, showing how the candidateds r
has unfolded.

Grading

The first few individual speeches are graded in paragraph form. | try to identify one or two strengths and
weaknesses in these early short speeches. The final speeches are graded using a rubric. The
PowerPoints and outlines are graded separately. The Bent Tree articles are graded on a pass-fail basis,
either the article is accepted for publication or not. Each group has a designated lead writer (rotates) who
may receive an extra point or two. Those who are absent may receive fewer points.



Facilitation

Several times, before the class began, | emailed the students informing them about PACE and the
classd6s emphasis on the presidential campaign.
they would be required to do if they stayed enrolled in the class. This campaign has been interesting, so
the class has been engaged in the discussions and is enthusiastic about conducting research on the
candidates. | have reminded the class that the class is not about who they want to win (they often want
to conduct research on their favorite candidate).

The class learns as much about the American people and the election process as it does about the
candidates. | use doodle polls to determine who will cover which candidate or issue. (Doodle polls can be
set up to select categories instead of dates.) | help the groups to set an agenda. | usually find it works
best to talk about the group project the week before, and give them a short amount of time to make a
plan for doing some research over the weekend. Then, | give the groups about half of the period to work
on the project and ask them to finish the project using about half of the class time on the next meeting
day. | help the groups with procedural issues, remind them to summarize their plan at the end of the
meeting and set an agenda for the next one. | circulate around the room, trying to involve members who
look left out and making sure that the groups do not stray too far off topic. | modify things as we go, but |
hope the students will not only learn speaking skills, but will also be better informed and become better
informers about political campaigns.

Conclusion

The project approach has worked as well as other projects | have given students in the past. Students
struggle to do rhetorical analyses. | have found that their most common shortcoming is making a
connection between the evidence and their conclusions. They can say insightful things, but they often do
not know how to develop their arguments for their conclusions. Asking the groups as they are working
how they know something seems to help as does trying to help them to develop a limited number of main
ideas that need to be supported. They tend to forget that aspect of public speaking when they get into
groups.

The integrative approach is far more intense than the project approach. Students are required to speak
or write about the campaigns just about every week. It is a first year class, so students are often not used
to detailed study of a single subject. They do switch candidates throughout the semester, and the group
compositions change after each speech. It is a plus to have students working with different people in
different groups throughout the semester. This approach requires the instructor to do more organizing
and more grading. However, the students get more experience speaking than they would in my typical
class. This seems to have helped many grow more confident not only about their speaking skills, but also
about their ability to master the content.

You can use either approach, the project or the integrative approach, to accomplish the goals of your
public speaking class. Your students will have a worthwhile experience.



Developing Free Educational Materials for Your Courses
Dr. Mark S. May, Clayton State University

Even though Open Educational Resources (OERs) do not cost any money, they are not free from
controversy. Faculty members are rarely forced to use OER, although they are often encouraged to do
so to save students money. Most instructors already use some form of OER in their classrooms. They
show YouTube videos, pass out handouts they have written and shared with their colleagues, require
students to read journal articles (not quite OER, but close), or use information and activities found on
websites.

The increased use of OER occurs at a time when many changes have occurred in higher education
spawned by improved technologies and media convergence. Part of the OER controversy is simply due
to the fact that OER represents change. Traditional nonprofit colleges and universities in the United
States tend to resist change and are often slower to adapt to new technologies than are for-profit and the
business world. OER is a part of a complex evolution that is occurring in higher education. As such, OER
overlaps with a number of other trends affecting course delivery.

First, the use of digital or e-textbooks has increased. Don Boroughs (2010) indicates that one-third of the
popular textbooks used in college classes are available as e-texts, which means that as of 2010, there
were 9,000 e-text titles in higher education. In discussing the broader trend toward using e-books, Daisy
Maryles (2014) stated that e-books represented only 3% of all book sales in 2009, but that percentage
grew to 17% in 2011 and 22.5% in 2012. People are becoming more adept at reading e-books and
appreciate the speed of delivery and lower cost as they have purchased Kindles, iPads and other e-book
reading devices. Reduced cost is one of the main reasons why e-texts are chosen. The cost of e-texts,
Boroughs explains, is roughly half the cost of a new textbook. While the price for e-texts is substantially
lower, some have argued that publishers are using electronic texts to eliminate the used textbook
market, which is where students have traditionally saved money (Herther, 2014). So, the overall savings
to students who use publisher-produced e-texts is not yet clear. Cost is an important factor to consider
when choosing learning materials for students, however, OER is not the same as e-texts. OER is not
controlled by the publishers, although some publishers have made use of OER. OER do not have to be
presented to the students in a digital form. Low cost bound copies of textbook-like OER materials can be
made available; students can commonly print OER materials themselves instead. To add even more
confusion to the e-text marketplace, some publishers are developing interactive e-textbooks with
features like hyperlinks, embedded videos, note-taking features, and adaptive learning technologies.
These features, at this point in time, are not commonly found in OER textbook-like materials, which tend
to be made available in Word or PDF files. Other OER materials like videos, practice quizzes, and links
to websites tend to be offered separately, apart from the textbook-like written content. So, while there
has been one trend toward using e-textbooks and another toward using OER, the two trends overlap but
are not the same trend. OER capitalizes on the move to digital materials, but seems largely (at this point
in time) to be offering the same kinds of textbooks and other teaching resources that have been used in
the classrooms for many years.

Second, the trend toward OER is often thought to be the same trend that involves Massive Open Online
Courses (MOOCS). Both OER and MOOC:s offer free or low cost materials, but MOOCS provide
instruction as well. In turn, MOOCSs and other free online course providers often use OER materials, in
part because the philosophy of the providers is to promote ease of use and to make available everything
on site that students need to complete the course. MOOCSs also state the goal is to provide free
educational resources to those who cannot afford it or who cannot travel to obtain it. OER shares the
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goal of making college more affordable, but offers its products not only to be used in self-contained free
courses, but as resources for instructors who are teaching in more traditional ways.

Third, the trend for greater use of OER is often connected with the increase in online education. While
the digital nature of most OER makes them conducive for use in online courses, OER materials can be
used to serve students enrolled in the face-to-face classroom as well. Since online instructors are often
used to finding and developing online materials for their courses, these faculty members are likely to be
early adapters of OER. However, just as face-to-face instructors can learn how to adjust to online
pedagogy, so too can instructors who use publisher materials adapt OER materials for their use.

While the controversies surrounding the rise in e-textbooks, free educational platforms, and online
education may be relevant to the use of OER, there are other controversies more central to OER.
Jeremy Knox (2013), for example, offers a philosophical critique of the OER movement. He contends
that the OER movement promotes an economically based way of thinking about higher education that
results in a diminished role for faculty, whose role as assessors and degree granters become more
pronounced at the expense of teaching. He argues that issues of power embedded in some philosophies
promoted by OER will have negative consequences for student learning. Many of his objections related
to philosophies of the OER movement are one that address the controversies discussed above, like
MOOCs. To be sure, we can give more students greater access to higher education by providing them
with free resources, without changing our philosophy of education or the structure of higher education at
all. But, he does not argue that OER must be eliminated to avoid the negative consequences he predicts,
he merely suggests that we need to be thoughtful about how introducing OER may affect higher
education. In general, it may be preferable to have faculty making choices about educational materials
than to allow publishers to continue to modify their resources to the point where faculty members have to
choose online platforms created and controlled by the publishers, where most of the choices about what
material is being presented to the students has been made by a production team assembled by the
publisher to create digital content.

There are more practical concerns expressed by faculty members about the quality of OER. Are OER as
good as peer-reviewed material developed by publishers? Quite a few OER textbooks in communication
and business were textbooks rejected by the publishers. In addition, the stock of ready to go OER
materials is growing, but is still limited. Most OER textbooks are for introductory courses. One assumes
that publisher textbooks will be more likely to at least meet minimal quality standards. You have to
assume that a publisher textbook will not be defective. An OER textbook that may not have been through
a stringent peer review process may provide questionable material. Nonetheless, OER textbooks provide
the opportunity to make corrections. Faculty members can improve them, select chapters from various
books, or choose other resources as supplements or replacements when weaker materials are found. In
addition, faculty members can personalize the materials being used to suit their classes. The OER can
be updated as needed or adjusted based upon feedback or test results. Most importantly, faculty
members have to ask what good does having high initial quality do if their students are not purchasing
the textbook. A study of 14, 221 college students from universities in Florida, found that 29% said they
occasionally did not register for classes with high textbook costs, 10.6% said they had to withdraw from a
class when they did not purchase the textbook, and 7.2% said they frequently or occasionally failed a
class because they could not afford the textbook (Morris-Babb and Henderson, 2012). Teachers using
OER can give every student in their class access to course materials on the first day of classes. Another
common concern about OER is whether using OER will affect student learning. This is a difficult matter
to sort out because so many factors are involved. Are any differences due to the predominately used
digital format of OER? How does motivation play a part in the outcomes? Did the goals of the course
change along with the learning materials? Did the approach the instructor took alter the teaching
approach as a result of adopting OER? As increasing numbers of instructors adopt OER and spread
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around high quality OER, the questions about the impact of OER on student learning will be better
answered. A last concern to consider here is whether faculty want to adopt OER. Nicholas and Lewis
(n.d.) surveyed liberal arts faculty and found that 73% would consider using OER e-textbooks. If faculty
can find high quality resources, which will be increasingly available, and if faculty has the time and some
incentives to redesign their classes, OER will become more common. The students undoubtedly like
saving money. Kirk (2010) reports that younger students experience greater satisfaction when using
richly enhanced digital information products. As more and more grade school and high school students
use digital products chosen by school boards to save time and storage costs, the use of OER-like
products will become something familiar to them

While there are many controversies related to OER, this paper assumes that someone who is thinking
about using OER for the first time, needs to be aware of the controversies noted above, but more
importantly, needs to investigate OER and consider how OER could be used in some courses. To do so,
the paper will continue by showing where to find OER, but will first provide a framework for
conceptualizing the OER course development process.

Armellini and Nie (2013) conceptualize the curriculum development process by using one of four
approaches (what they t e firstphattioeinvolvesgiraing appropriate OERe s 0 ) .
resources and using them as is, without modification. There are OER textbooks available in many

introductory courses and some advanced courses that could be used as a replacement for a textbook.

The course could change and the other teaching materials could be altered during the planning process,

but on this approach, the textbook would remain the same. The second approach involves adapting or
repurposing OER materials during the curriculum design process. This could involve editing or rewriting

some sections of OER textbooks, mixing resources from various sources, or including original material.

The third approach involves what they called fjust
material remains unchanged, but new material is introduced during course delivery. This allows for

updated materials, like newly discovered YouTube videos to be used as supplements to keep the
primary materials fresh. The fourth approach is to
repurposing materials during instructional delivery. When a gap in content is found or a need arises,

materials are added to the course.

There are advantages and disadvantages to each approach. One assumes that new OER instructors
plan on developing the best OER materials they can before the course begins but should expect there to
be a need to modify those materials as the world changes and as they interact with the students. The
major benefit of OER is that OER is more flexible than traditional materials. When something better
comes along or a new approach is called for, the instructor is in the best position to determine how
changes in resources should be brought about. This approach more closely models how students
actually learn in recent times. The major downside is that developing new materials is a time consuming
process. The OER instructor needs to be well versed in the resources that exist in order to be able to find
the best way of teaching students. The rest of the paper focuses on providing information about where to
find OER and how to get started.

An instructor who is considering trying out OER should begin by thinking about the objectives for the
course as well as the learning outcomes of the major. Most instructors have switched publisher
textbooks a few times, so they know that this often comes about because the instructors are rethinking
the nature of the course. When switching from a publisher textbook to OER, all of the materials used in
the course become part of the equation, so the switch is generally more difficult and time-consuming.
The first question to consider is thus:
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What are the objectives of this course?

1.l n your courses, you are primarily trying to incr
affect their values (appreciation).

2. How do you currently use the existing textbook in a particular course? Most textbooks are used to

increase studentsdéd knowl edge. Devel oping skills wu

and feedback. Many skills are easier to accomplish in a face-to-face setting than via the written

word. Textbooks, of course, may provide guidelines or explain the steps involved in developing

skills. Values are probably not changed easily via instructional materials. They are changed by

people.

What kind of resource do you need to accomplish your educational objectives?

How does a textbook and other resources, like videos, help you to accomplish those educational

objectives?

5. Are there other educational objectives you have not considered addressing before that would be
valuable to pursue in your course?

Hw

Once you have thought about the course objectives, you should consider what resources are available to
help students achieve those objectives. The following question is the next one to consider.

What kinds of learning materials are available to use?

Journal articles

Library resources (e-book collections, multimedia collections, libguides)
Websites, online encyclopedias, government archives, museums, university sites
Library and Internet video collections

Your own writings, PowerPoints, video recordings, audio recordings

TedEd http://ed.ted.com/ (animations) TedTalks https://www.ted.com/talks
Slide Share http://www.slideshare.net/ (searchable PowerPoints with Creative Commons
licenses)

8. Blogs http://www.searchblogspot.com/

9. Associations/Institutes

10. Edutopia http://www.edutopia.org/ (teaching strategies, research, videos, etc.)

Nou,skwWwNPE

The easiest way to convert a course designed around
an OER textbook. So, you should ask the following question:

Is there an OER textbook-style material available for my course?

1. Open Stax College https://openstaxcollege.org/
Limited number of free online or low cost print textbooks. These are peer-reviewed materials with
some supplemental materials

2. Saylor Academy: http://www.saylor.org/
This site offers free books and courses students can take for free

3. 2012 Book Archive http://2012books.lardbucket.org/
These are creative commons books that have been circulated to many other websites. This
archive offers free downloadable or online textbooks.

4. Merlot (Multimedia Educational Resource for Learning and Online Teaching)
https://www.merlot.org/merlot/index.htm
Extensive collection of teaching materials, including free textbooks.

5. Internet Archive https://archive.org/index.php
This is a searchable collection of books, movies, software, and music

6. Project Gutenberg https://www.gutenberg.org/
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A large collection of books no longer under copyright protection

OER Commons https://www.oercommons.org/

A variety of searchable teaching resources including some book-like materials in PDF form (see
for example, the Seven Challenges Workbook)

Affordable Learning Solutions, http://als.csuprojects.org/home

A repository, run by the California State University System, of free and low-cost course materials.
College Open Textbooks, http://collegeopentextbooks.org/

Its mission is to drive awareness, adoptions, and affordability of open textbooks, with a focus on
lower division college courses.

Open Textbook Library, http://open.umn.edu/opentextbooks/

A repository, run by University of Minnesota, of free electronic textbooks.

Be aware that there are some additional places to look for open source materials including the following:

Want to use Open Source e-book sites?

1.
2.
3.

Wikibooks https://en.wikibooks.org/wiki/Main Page
Wikimediacommons https://commons.wikimedia.org/wiki/Main Page
ITunes U (Ap) Books, courses, videos, blogs, other materials

Instead of searching for totally free textbooks, you may want to create your own collection, write your
own materials or supplement OER textbooks with copyrighted materials. The answer to the following
guestion provides some of those resources:

Need to gather some copyrighted materials together or publish your own?

1.

AcademicPub, http://www.academicpub.com/

Provides copyright-cleared content for print & digital course packs.

LAD Custom Publishing, http://ladcustompub.com/

Provides digital and print solutions for faculty and students on 700+ college campuses
nationwide. LAD will discuss simple ways to help bring affordable, high quality custom course
materials to your campus.

RedShelf, https://www.redshelf.com/

RedShelf works with over 190 campus bookstores to provide: digital course packs, e-Prof Notes,
eTextbooks, eBooks, and Digital OER. RedShelf has an advanced HTML5 e-Reader that allows
for free, automated conversion of professor-prepared material with no set up costs or
maintenance fees.

Lulu, https://www.lulu.com/

An online print-on-demand, self-publishing and distribution platform.

Flatworld, http://www.1.flatworldknowledge.com/

Publisher that provides low-cost electronic options for students.

In addition, there are an increasing number of other places where OER can be found. The answer to the
following question suggests some good places to look:

What other resources are available?
1. Affordable Learning Georgia, http://www.affordablelearninggeorgia.org/

A University System of Georgia (USG) initiative to promote student success by providing

affordable textbook alternatives and help USG faculty and staff identify lower-cost, electronic,
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free, and open educational resources (OER), building on the cost-effective subscription resources
provided by GALILEO and the USG libraries.

2. eCore, https://ecore.usg.edu/
Allows USG students the opportunity to complete their first two years of their collegiate careers in
an online environment. Most courses utilize Open Education Resources of zero nominal cost to
the student.

3. Open Education Consortium, http://www.oeconsortium.org/
A worldwide community of hundreds of higher education institutions and associated organizations
committed to advancing open education and its impact on global education.

4. WeBWorK, http://webwork.maa.org/moodle/
An open-source online homework system for math and sciences courses. WeBWorK is supported
by the MAA and the NSF and comes with a National Problem Library (NPL) of over 20,000
homework problems.

Now that you have an understanding of the resources that are available, and you have found some
promising materials, you may want to know how to answer the following question.

How do | get started?

1.  Consider whether potential benefits of switching to free or low cost materials outweigh the
costs.
2. Do you have the time to redesign the course?
Make a list of the topics you should cover in the class.
4.  Review the materials (videos, PowerPoints, summaries, assignments, etc.) you have used in
the past. Would any of these materials be suited for reading or viewing outside of the
classroom?
5. Look over your instructor s rer@oomnehdsd? What outsid
6. Search to see if there is a single free textbook to use or see if there are free textbooks that
cover some of the topics on your list.
7.  Search the other resources to see if there are other materials that cover the topics you wish to
include.
8.  Start piecing together the materials that you find.
9.  The process is like creating a fully online or hybrid class.
10. |tend to use paper textbooks in one of two ways: either | use a challenging textbook and spend
much of the related class time tryingtohelpt he students understand what ¢
choose a textbook that | expect the students will be able to comprehend with minimal
explanation. I n those cl asses, |l go beyond what o
class time.
11. Unless you simply find a free book that fits your course, you will probably be shifting your
teaching strategies depending on what you find for each topic. You may find an introductory
level textbook chapter on your topic when you are teaching a more advanced course and you
may find more advanced materials on other topics. Textbooks are more coherent than materials
you developed piecemeal, so you have to bring unity to the overall course.
12.  If you are using an online teaching platform, it is one way to assemble the materials. Assemble
the learning materials in D2L.
13.  Although you will probably have to check links and availability of materials you selected each
time you teach the same class, you do have the opportunity to update and improve the course
each time you teach it.

w
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The process of adopting OER is empowering, and can personalize the course for the students. It avoids

the publishers imposing their platforms. It makes sure every student has the learning materials from day

one. While existing free or low cost materials are not suited for all courses, it is a good approach in many
cases and is well worth the effort.
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NON PROFIT AND CIVIC ENGAGEMENT CENTER: A
MODEL USING SERVICE LEARNING TO ENHANCE
CIVIC AND COMMUNITY HEALTH

Christopher J. McCollough, PhD, Columbus State University
Danna M. Gibson, PhD, Columbus State University

Abstract:

John De we yl®38) intelleBtBaBphilosophy called for direct experience in the field applying

principles from the classroom to enhance the quality of education and the ability of learners to be well-

rounded citizens. Scholars over the past two decades have carried his philosophy forward through the

evolving pedagogical practice of service learning (Bringle & Hatcher, 1995). In addition to the

intellectual and cultural development of the students, recent scholars have identified the benefit of

service learning to community problem-solving (Basinger, 2015) and in building stronger town-gown

relationships (Fletcher, Rousell, Worrell, McLean & Baydala, 2012). This paper is a case analysis of one

uni versityds applicati on theflevdlopngent sf@ cominunity outreachrcentern g mo d
how it was designed to incorporate service learning, and how that center is currently

contributing to the st udeynbtss dc¢,i vuinci vheeraslitthy,6 sr,e sapnedc tciovne

Introduction:

In the Spring of 2013, the Department of Communication at Columbus State University launched its Non-
Profit and Civic Engagement (NPACE) Center on the ground floor of the C a r p e nBuildingsndJptown
Columbus to a live broadcast and a press conference including local public officials, university
administrators, and local celebrities. In the two years since its launch, NPACE is seeing growth in
notoriety in the Chattahoochee Valley for the work of its faculty and students to enhance the quality of
civic life in the region. Partnerships with local non-profit organizations routinely include a dozen
organizations each semester, and exceed forty different local non-profit organization partnerships. These
non-profit organizations make use of NPACE resources to improve communication practices, develop
promotional content, or to launch strategic communication campaigns.

NPACE functions as an engine that cultivates these non-profit partnerships to support a growing
service-learning curriculum that constitutes the core of the Communication curriculum at Columbus State
University across its Communication Studies, Integrated Media, and Public Relations

concentrations. This experience not only puts them on a competitive level with graduates from other
programs, but it also helps raise the salience of local issues their community is facing and requires them
to personally invest in addressing the local issues.

This paper is a case report that explores how NPACE embodies the principles of service learning
through reviewing recent and ongoing student projects. In the process, the authors will explain how
NPACE helps Columbus State University achieve its mission to serve the needs of its community and
region, as well as the professional approach and civic-mindedness of our students. We begin with a
review of pertinent literature on service learning and its relationship with civic engagement.
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Literature Review:

Educators and the institutions they represent are faced with the challenge to take students who enter
their doors, train them with appropriate course content, and within a four-year framework, help place
these newly graduated into successful and self-sufficient employment so they can assume their role as a
contributing member of society. Often, this challenge to educate and quickly matriculate generates more
challenges such as how can students learn and practice workplace skills (e.g., effective listening, conflict
resolution, working in teams, problem solving) commonly desired in all organizational settings if they had
not had opportunities to practice them while in higher education. Added to this challenge is the fight to
demonstrate the relevance of course material to the students occupying the desks in the lecture hall.
Educators seeks students engaged in the learning process and students seek a way to make sense of
and practice course content as a way to see for themselves whether or not the course is relevant. Often,
the answers to these challenging questions comes through utilizing a service

learning pedagogy that will allow the student a venue to practice those course concepts while working to
meet real-time needs in the community. Additionally, service learning provides universities with
opportunities to meet university missions in practice.

Service learning defined

Service learning is often defined as an experience noted by what it does. For example, Bringle and

Hatcher (1995) define service learning as a course-based, credit-bearing educational experience in

which students (a) participate in an organized service activity that meets identified community needs and

(b) reflect on the service activity in such a way as to gain further understanding of the course

content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility (p. 112).

Often, service learning is identified as a process of development or for creating knowledge where

students are given opportunities to transform the information they receive from their experience and

make sense of it within the theoretical framework of their academic course material (Kubin, O6 Ma 1& ey ,
Florea, 2014).

Service learning is not volunteering, practicums, or internships but maintains a high level of academic
integrity combined with a means of experiencing the material in a way students come to see that the
content of classroom lectures holds true problem solving potential for real-live societal problems (Bringle
& Hatcher, 1995; Giroux, 2010; Twenge, 2013).

The day-to-day operationalization of the term, service learning, often involves extended student
learning opportunities that continue outside of the classroom that provide students practical ways to
apply theory and classroom concepts. Often this learning is done with a community agency. Despite
various definitions, service learning is often operationalized and is identified as a way to extend
learning beyond the classroom into the community (Bringle & Hatcher, 1995), as afi r dimad

c ol | ab o roffacalty, studemts and local community (Kuban, O 6 Ma | & Florgg, 2014, p. 31) that
renews student interest in course content as they apply course concepts to solve real-world problems
(Bringle & Hatcher, 1995).

Evolution of Service Learning

The term service learning was first introduced in 1967 as i p r i n af gopd per sa ¢ that bedped
provide conceptual clarity (Giles & Eyler, 1994, p 78; Stanton, 1990). A bit later, service learning was
linked to the mission and philosophy of higher education (Stanton, 1991) and, early on, was
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recognized for its transformative qualities as it was described as fi S e r gomizined with learning, adds
value to each and transforms both (Honnet & Poulson, 1989, p.1). Service learning was not

without its early criticism where some research identified it as a type of education or a philosophy
(Kendall, 1990) that without a well-articulated conceptual framework left it vulnerable to critics who
declared it ffluffo(Giles & Eyler, 1994, p. 77; Markus, Howard, & King, 1993) and in need of theoretical
underpinning.

One of the earlier attempts to develop a theory of service learning was in the research of Giles and Eyler
(1994) where they turned to the writings of John Dewey whose earlier scholarship was aimed at
developing a philosophy of quality of experience that was vital to true education (1933; 1938). Dewey
asserted that learning is born out of the transactional process that includes the learning interacting and
learning from the environment. In this manner, Giles and Eyler connected D e w e yiéwsof thinking and
action as inseparable components in the educational experience (1984). In determining whether or not a
project was educational, Dewey offered that the project must (a) generate interest, (b) have intrinsic
worth; (c) present problems that generate curiosity and a desire to find resolution, and (d) last long
enough to allow for sufficient development over time (1933, p. 217-218). Giles and Eyler employed

D e w e wpolbgy to develop a theoretical framework for service learning (1984).

Additional research connects K o Is lL984) model of experiential learning, widely recognized for its utility
to assist in designing many theoretically based student experiential educational programs and provides a
vehicle for analyzing multiple levels of learning for every stakeholder involved in the

experience (Bringle & Hatcher, 1995). K o | d@dsl of learning includes (a) abstract conceptualization
(e.g., how we conceptualize, categorize, theorize about our experiences); (b) Active Experimentation (the
actions taken as aresultthei n d i v iintenpratationof the situation); (c) Concrete Experience (in-the-
moment and first-hand experiences); and (d) Reflective Observation (analysis, comparison, and
interpretation).

According to Kolb, while all four steps must be present in an effective experiential learning educational
program, probably none is more important than the reflective observation. Extant literature suggests
reflection as vital to true and lasting learning as well as giving evidence to the learning that occurred
(Basinger, 2015). Reflection is the means through which a student can learn from an experience (Kolb,
1984); can encourage both cognitive and affective processing while it provides a lens through which
students can make sense of their experiences (Bringle & Hatcher, 1995; Kuban et al., 2014).

In the light of the previous learning model components, it is interesting to note that optimal learning is not
reserved only for the student and that service learning can establish the connection between

service, class instruction, and research (Bringle & Hatcher, 1995; Giles & Eyler, 1994). Moreover,
additional research points to the academic rewards of utilizing a service learning pedagogy in that it
allows for learning style differences (Gish, 1990), easily can be integrated into and used in

combination with other pedagogies (Howard, 1993; Markus, Howard, & King, 1993; Rubin, 1990). Some
research suggests that the service learning experience calls for increased awareness of the need to use
effective communication skills (e.g., listening, seeking feedback and understanding on what is observed,
and other-centeredness) as groundwork that helps faculty, student, the institution and the community
partners understand the many nuanced levels involved in the learning and serving process (Menlo,
1993).

Service Learning Experience

While the service learning concept is not new, recognizing it as a pedagogy might be new to many
faculty members, who may view service learning as an fi a fintellectualism that is long on concrete
action and practice and shortonr i g(Gile& Eyler, 1994, p. 77) rather than as a pedagogy. From this
perspective, a teacher may believe that adopting a service learning pedagogy could represent a
departure from theoretical and research roots and a move toward technical or career training. As the
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earlier service learning literature reflects, this fear is not unfounded. However, in light of the call for
educators to support the development of committed and engaged citizens, the fears may no longer be
founded (Kahne, Westheimer, & Rogers, 2000). Given the myriad research stemming from various
methodologies and multi-disciplinary in approach, educators no longer should view service learning as a
soft and fuzzy concept but as a pedagogy that can engage the student into deeper learning while it
provides experience to prepare them after they graduate.

Rather than assuming polarity between career track and research, faculty should learn the many ways a
service learning pedagogy can encourage deeper student learning as it sparks their interest and
engages their passion in the course material. Moreover, service learning pedagogy can involve faculty,
students, and community stakeholders in areas of research, theory, decision-making and reflection
(Basinger, 2015; Kuban, et al., 2014; Twenge, 2013).

Practical Value to Faculty, Students, and Community

Faculty members often receive student complaints that course content has little to do with real life and,
thus, is devoid of any practical value. Service learning components, when embedded into curriculum, can
add the level of relevance that students perceive as missing from curriculum. Research suggests that
incorporating service learning component into their curriculum increases levels of faculty

satisfaction not only with course content but also with student learning outcomes (Bringle & Hatcher,
1995; Kahn, et al., 2000). Through the service learning experiences, students identify with course
concepts, find the course material relevant to real-life situations, and become more knowledge in the
theoretical course content and more confident in the application of that content as they apply both in the
service learning experience. The service learning model also provides faculty means of going

beyond the basic instruction that provides a skeleton concept of the work to be performed with the
agency, but it also allows faculty and students the opportunity to engage in deeper learning as they
explore alternative applications for applying course content outside of the classroom (Bringle & Hatcher,
1995).

Adopting a service learning model can help meet real needs of community agencies that include
expanded capacities T both human and resource i of local agencies (Basinger, 2015; Fletcher, Rousell,
Worrell, McLean, & Baydala, 2012); mitigate the dearth of resources in rural and otherwise, underserved,
populations (Auld, 2004; Basinger, 2015; Hall, Lasby, Ayer & Gibbons, 2009; Miller, 1991); and build vital
sustaining partnerships between faculty, students, university and the community (Fletcher, et al., 2012).
Research suggests that the reciprocity is one of the strongest predictors of successful partnerships
resulting from service learning opportunities, where each stakeholder gains from the experience with an
equitable exchange of resources (Cruz & Giles, 2000; Jacoby, 2003). As such, service learning provides
community agencies view students as knowledge, skill, and human resources they need but could not
afford. In turn, students view the community agency as experience and professional network providers i
both of which can be helpful in the job search. Effective service learning partnerships encourage
mutuality, shared resources and accountabilities, where each service learning stakeholder contributes
resources to help the others (Basinger, 2015; Honadle & Kennealy, 2011). Additional research suggests
that service learning helps build levels of confidence in content and practice (Basinger, 2015; Kahn, et
al., 2000).

When viewed as such, the service learning experience and learning can be most rewarding for the
faculty member as much as it is for the student. One of the many positive outcomes of service

learning is that faculty members can incorporate these opportunities, that often come from their own
personal involvement in the community, to help students experience first-hand how vital and relevant
course content can be to meeting needs in the community (Bringle & Hatcher, 1995). Faculty can draw
upon a growing body of quantitative and qualitative research literature that points to increased content
knowledge and levels of awareness and engagement resulting from service-learning components
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embedded into course curriculum (Honadle & Kennealy, 2011; Kahn, et al., 2000; Kuban, et al., 2014).
Furthermore, research suggests that service learning experiences fenhances studentd academic
development, life skill development and sense of civicr e s p 0 n S(Astini&ISaxt 1998, p. 251).

Service Learning Pedagogy, Citizenship, and the University Mission

On the macro level, the Service Learning Model offers many benefits. First, the model offers the
potential to provide communities with needed resources that, otherwise, they could not afford not
possibly even had the knowledge of how to go about providing for their organization. Additionally, the
service learning model also may help universities meet their mission of outreach in their communities.

Many American research universities can trace their reason for existence to the need to prepare
citizenry to participate in democratic life (Checkoway, 1999; Kahn, et al., 2000). For many universities,
incorporating service learning into its curriculum, not only helps some universities meet their mission but
it also has the capacity to help them begin to mitigate the dialectical tensions between research and
practice that exist in the academy. In his seminal research, Barber (1995) establishes that service
learning can help move universities closer to their original mission of educating citizenry. Recent
research suggests that, in addition to providing higher learning, academic institutions also are viewed as
Al nst iotcammurdtynesn g a g e ifBehatteidan, 2014, p. 17). As such, colleges and

universities are called upon to educate, graduate, and transition into society informed and civic-minded
citizens who are effective decision-makers who are self-reflective about public issues and the world in
which they live (Giroux, 2010; Kuban, O Malley, Florea, 2014).

Moreover, research suggests that participation in fi h i-qgiatity service learning leads to the values,
knowledge, skills, efficacy, and commitment that underlie effectivec i t i z dRyleri&iGies, 1999, p.
164). Students born in the new millennium prefer interactive learning and want the courses they take to
provide answers to relevant questions being asked in society (Giroux, 2010, Kuban, et al., 2014;
Twenge, 2013). Extant research suggests that the impact of service learning experiences assist in these
areas by promoting higher levels of (a) student cognition, awareness, and problem solving skills
(Schatteman, 2014); (b) self-esteem and confidence (Jones & Abes, 2004); (c) civic engagement
(Schatteman, 2014); (d) post-graduation awareness of career and employability options (Auld, 2004;
Bringle & Hatcher, 1995; Hall, 2009; Schatterman, 2014). Additional research suggests that not only can
the positive effects of the service learning experience supplement and enhance student knowledge but
also can continue throughout life (Bringle & Hatcher, 1995; Jones & Abes, 2004; Kuhn, et al., 2000).

In the light of the previous literature connecting service learning to enhanced civic engagement, it should
come as no surprise that it also impacts studentséview of and engaged democracy and respect for the
democratic process (Kahn, et al., 20000). Literature suggests that service learning can increase
awareness of social structures and can encourage their commitment to work for social change
(Westheimer, Kahn, & Rogers, 2000). Additional research connects service learning experiences of
university students to heightened levels of compassion towards the disadvantaged, and a commitment to
service in the community (Barber, 1994; Barber, Higgens, Smith, Ballou, Dedrick, & Downing, 1997).
Longitudinal studies indicate that involving students in service learning not only may help in their
developing understanding and appreciation of democracy but it also aids in developing them into
individuals committed to civic involvement that influences their thinking and actions two years after the
experience (Gibboney, 1996). Having established the potential of service learning models to help
enhance student learning and produce civic-minded graduates, we now move forward and provide some
context on the NPACE Center at Columbus State University.
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The Genesis of NPACE

Since the fall of 2001, the faculty in the Department of Communication made use of service learning as a
common mechanism for reinforcement of principles taught in the classroom, and the student

reflections in final project books and presentation as a means of cultivating material for professional
portfolios. As a result, the Department of Communication has led the university in service learning hours
among all academic units, including the Universityd sross-disciplinary servant leadership

program. During the 2013-2014 academic year the Department of Communication accrued over 12,000
total service-learning hours among class projects, student internships, independent studies, and
activities sponsored by its student groups.

In 2009, the department moved to the River Park campus and became a part of the College of the Arts,
and a new set of opportunities for the program and its students became evident. The faculty went to work
developing a storefront presence in Uptown Columbus that would cater to local non-profit

organizations, NGOs, and the city government. In 2011, the department acquired space on the ground
floor of its current building and renovated to permit for studio production space for radio, audio,
television, film, and digital platforms. By the spring of 2013, when the center opened, they had a
functional television studio, radio bay, and two digital editing spaces on site.

The Purpose and Reach of NPACE

The purpose of NPACE is to develop a vehicle to support service-learning initiatives maintained by the
department, while enhancing the quality of life in Columbus. When the faculty began to define the
proposed purpose of the NPACE Center, they found compelling evidence that the opportunities for
community partnerships were only growing in the region. The faculty discovered that according to the
Columbus Chamber of Commerce, of roughly 6,000 local small businesses, 4,800 are non-profit
organizations (fi S & af Economic Development R e p o 2014). Going further, the consolidated
government of Columbus sits two blocks from the River Park campus and the NPACE office location.
Both factors presented an opportunity for the department to cultivate a program that could address
community civic health through political and community problem-solving approaches.

At the centerd spening in 2013, the department of communication had 12 local nonprofit partners. As of
this spring, the department and its NPACE Center maintain roughly 40 partnerships with local non-
profits, the city government, with other academic units, and with small businesses that have non-profit
interests in the region. Prominent partners include The Muscogee County United Way, The Boys and
Girls Club of Chattahoochee Valley, Columbus Regional Medical Center, Muscogee County School
District, the Kohler Foundation, the Chamber of Commerce. The increase in number and public profile of
the non-profit partners also means that NPACE is not only growing in its capacity to serve the
community and its department, but it is also adding value by raising the profile of the department at
Columbus State University. As such, NPACE is quickly creating additional opportunities for the
Department of Communication and its faculty to improve their reputation among colleagues and within
the community.

How the NPACE Model Works

When developing the NPACE Center, the faculty adopted a model akin to many public relations firms,
marketing agencies, or event economic development centers. The non-profit partner or non-profit
organization interested in partnership will reach out to the centerd director, who will coordinate a
meeting with a couple of faculty members and sit down with the organization. Typically, non-profit
organizations come to NPACE due to its ability to produce audio and video digital shorts, and the
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organization will typically be in search of a video or a public service announcement. The purpose of the
initial meeting is to assess the broad needs of each organization.

Once the needs of the non-profit are clarified, they will begin to review the courses offered over the
coming academic year. Many non-profit organizations require multiple areas of support, which the
faculty can identify and then work with the organization to pair in multiple courses. The Muscogee
County chapter of the Ferst Foundation for Early Childhood Literacy approached NPACE in the fall of
2012 after its initial launch the previous summer. At the time, the organization needed to understand the
region it was seeking donor support from, promotional literature, and public service

announcements to promote their new program. Appropriately, the faculty assigned that fallé6 sideo
production, public relations campaigns, and integrated media design courses to address the needs of the
Ferst Foundation.

At this point, the partnership moves from the NPACE Center into each corresponding course, and the
non-profit partner begins meeting with the faculty member teaching the course addressing their needs. It
is up to each faculty member to maintain the desired level of communication and contact with the
respective clients throughout the semester. Generally, this tends to come in the form of quarterly or end
of semester email updates on team efforts on the organizationé behalf. On occasion, organization
contacts will maintain meeting-by-meeting contact as a way of keeping the professor a part of the
conversation. In keeping with the firm or agency model, the faculty members are de facto account
managers, tasked with tracking the project progress and helping students stay on course with the
organizations.

The aim of the model is to establish enduring partnerships that promote quality of civic life, rather than
one-instance projects. Going back to our previous discussion about the Muscogee County Ferst
Foundation chapter, we see a strong example of how an enduring partnership allows for continued
success, how reflection is a learning tool, and how reflection is a means for professional development of
practice, and as a means of providing better resources in the community problem solving process. The
public relations campaigns class became a three-year process of strategically supporting the
organization. The goals of the campaign shifted as students refined their understanding of the

problems the Ferst Foundation was facing through reflection on past class campaigns. During the third
year, the student group researched the previous efforts of past teams, as documented in the campaign
report texts submitted at the end of the semester. These reports are a blend of evaluation of the
campaign using data collected and personal reflection of the student team members,thec | i ent s 0
perspectives on their efforts, and my own evaluation of their effectiveness in grading. Reflection on the
pastg r o ueffast®helped the team in the fall of 2014 identify logistical errors, of note is the critical
omission that the Ferst Foundation needed to raise its profile in the community before it could

generate fundraising support from citizens. Combining this reflective experience with direct
communication with the client permitted the third student group to put the strategic focus on

developing a comprehensive Facebook campaign for the Ferst Foundation, as well as a

permanent communication intern.

Other projects enable our students to engage in independent research that builds their own knowledge
about community issues, promoting engagement in civic dialogue and community problem solving. In the
fall of 2014, the qualitative research class researched the issue of community poverty, specifically its
causes, the stigmas associated with it, and how poverty impacts traditional relationships. The

project came through a new partnership we formed through NPACE with an organization called
Enrichment Services Program (ESP). ESP provides counseling, temporary employment, job retraining,
and access to shelter and food for the unemployed and underemployed in the region. ESP specifically
asked us to produce materials that would help them redefine poverty and its effects for members of the
community and throughout the region. In response, students in our qualitative research methods class
combined efforts with our introduction to public relations courses and developed a video series and a
model for a social media campaign dedicated to redefining poverty.
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Student service learning projects, managed by NPACE, also provide a tremendous means for students
to identify problems on their own within the community and cultivate professional skills sets in the
process. Students enrolled in a Group Communication class that had a service learning component
where students were to form a small group from among the members of the class, were to identify an
agency with which they would like to partner to meet that a g e n @gménanication needs during the
semester-long service learning project.

The nine member group experienced group phase interaction theory, taught in class, as they identified
National Alliance for Mental lliness (NAMI) as the nonprofit agency with whom they wished to work
during the semester. NAMI is the largest grassroots nonprofit mental health organization in America and
its NAMI on Campus division specifically addresses the many forms of mental illness (e.g., ADHD,
anxiety, depression) to which college students are most vulnerable. The NAMI on Campus initiative has
formed university chapters across the country i however, these students learned that Georgia had only
one private institution chapter, and no chapters at public universities. The students made their
organizational goal to work with NAMI On Campus to launch the first campus chapter at a public
university in Georgia.

Group members applied group process theories and course concepts such as effective decision

making, problem-solving skills, conflict resolution, creativity, effective leadership, and working with
external and internal clients as they formed their own group and then worked with NAMI on the national,
state, and regional levels, as well as theiru n i v e rSwdent Gdvernment Association to form the first
GA public university chapter of NAMI on Campus. Months after the group had networked to get
sufficient signatures required to begin the charter process, wrote the ¢ h a p tcenstitution and

by-laws, and elected its inaugural officers, they were granted the charter in Spring 2015. Months after the
semester ended, the members still are active in leading NAMI on Campus at Columbus State

University through its first full semester in fall 2015.

Evidence of NPACE’s Benefit to Students

The benefit of NPACE to students becomes clear when you consider the benefits to students in
adopting a service learning approach. First, most majors experience two service learning courses, per
semester, that include multiple facets of professional-grade production on behalf of non-profit clients.
This translates to a student portfolio that often includes at least ten projects that students may show to
prospective employers upon graduation.

Another benefit of employing the NPACE model pertains to retention, progression, and graduation of
students. In the state of Georgia, as well as many other states, there is a clear growth in pressure from
state legislatures to demonstrate productivity and value in higher education. In a university with an
average retention of approximately 50%, the department enjoys a 73% retention rate, well above the
university average. Much of this can be attributed to the strong sense of personal investment students
derive from working with prominent local non-profits that address critical issues in the community.

In addition to degree-relevant work experience, our students are able to cultivate stronger professional
social networks. Our majors are able to better cultivate broad, diverse networks of acquaintances that
open doors for better degree-relevant employment opportunities. One such example is the public
relations and marketing office for Columbus Regional Hospital. Two of our recent graduates that

began networking with their employer through class assignments and through student groups like
Public Relations Student Society of America. Another example comes from WTVM News Leader 9, who
currently employs three of our majors part-time, have six intern slots open for our majors, and has hired
three of our graduates to entry level reporter jobs in the past year. In the past two years, 35 of these

r e s e ar adviseas gréduating with communication graduates at Columbus State University are
currently employed in degree relevant positions in the region and locally.
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Summary

Service learning is a form of high impact learning through which students work with external
organizations by putting theory and principles into practice and enhancing that practice through
reflection. The literature indicates potential benefits to studentsdprofessional development, as well as
civic knowledge and patrticipation. It is these benefits outlined in research that were the foundation for
Columbus State Un i v e rNen-Rrofit@rsd Civic Engagement (NPACE) Center.

NPACE also created opportunities of a similar value for our students. In terms of the learning
environment, students are able to gain a much stronger grasp of principles and practice of
communication through service learning. Second, the opportunity to connect with prominent

local non-profits empowers students with a strong sense of personal investment in their community and
in public affairs, reinforcing literature on the value of service-learning to cultivating stronger

citizens, at least at the participatory citizen level, if not the social reformer level (Auld, 2004; Basinger,
2015; Fletcher, et al., 2012; Westheimer & Kahne, 2004). Finally, the work that students complete on the
behalf of non-profit organizations is providing them with invaluable professional experience that is
directly translating to degree-relevant employment. While scholarship remains uncertain about the
direct value of service learning to civic engagement and democratic participation (Cowan, 1997; Perry &
Katula, 2001), it is very clear that service-learning is a strong reflection of Deweyd §1933; 1938) call for
learning from doing. NPACE exists as a vehicle to promote service learning, and it exists to support the
program, students, faculty, and community that support it.

The next focus of study is the cultural impact of NPACE and our service learning model on the civic-
mindedness of our students and their ability to identify and resolve community problems. Going
further, research should examine the likelihood of our majors, recent graduates (0-2 years), and
extended alumni (2-14 years) who experienced our service learning model to continue to engage in
community problem solving, to participate in civic institutions, and participate in the democratic
process.
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CLOSED GATE MEDIA RELATIONS: EXPLORING THE
CONSEQUENCES FOR STATE PUBLIC INFORMATION
OFFICERS

Christopher J. McCollough, PhD, Columbus State University

Abstract:

Public relations and journalism scholars have long investigated the nature of media relations,

specifically the working dynamic between journalists and public relations practitioners. The relationship

has been cat egaontiageaniast ibomd h( ief fers, 1975a) and 0
2007). In truth, the nature of the relationship varies at the individual level, depending on the

characteristics of each relationship. This paper focuses on these relationships within the modern

architecture of state governments and news organizations. The researcher strives to gain an

understanding about the characteristics that shape media relationships. With the exception of some

early research on government public information officers at the federal level (Garnett, 1992; Graber,

1992) and very recent scholarship on | ocal governn
2013), government relations is only now beginning to grow in scholarship. The researcher employed a

case study analytical approach that included in-depth qualitative interviews of 54 PIOs and journalists

and neutral observation at 10 separate state agencies in three states to provide the basis for initial

analysis of the subject in preparation for larger scale quantitative research in the future. The level of
centralization of government communication in the state government is central to shaping P1O-

journalist relationships.

Introduction:

Public relations and journalism scholars have long investigated the nature of media relations,

specifically the working dynamic between journalists and public relations practitioners. The relationship

has been categorized as both fAantagonistico (Jeff e
2007). In truth, the nature of the relationship varies at the individual level, depending on the

characteristics of each relationship.

State government public information officers (P1Os) and journalists share a unique relationship, which
is fundamentally different from that of private sector public relations practitioners and journalists. PIOs
are public servants who must provide information to citizens about the work of their respective state
agencies upon request, while private sector practitioners have the latitude to selectively provide
information to the public (McCollough, 2015).

Journalists who cover state government, specifically, provide primary conduits through which PIOs can
communicate to the public. They are also a primary information source for citizens seeking to learn
about the practices of their state governments. Together, PIOs and journalists who cover state
government share a critical role in co-creating an enlightened citizenry (McCollough, 2015). This paper
focuses on public communication and media relations strategies of state governments, and how they
impact media relationships.
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1. Literature Review

The objective of this study is to define how communication centralization can shape the work
relationships between PIOs and journalists. To do this, the study seeks to identify the characteristics
that shape Pl1O-journalist relationships and their current status. The following body of research in
public relations focuses on the characteristics that aid in building and maintaining relationships.

1.1 P1O-Journalist Power Struggle

Public sector organizations and communicators have long struggled over the message that reaches
the public. Government communication and the work of PIOs began with lobbying legislators and
interest groups (Turney, 2009), then shifted focus to propaganda work during and after World War |
(Bernays, 1928). Walter Lippmann (1922) led the response of journalists in calling for greater scrutiny,
objectivity, and detachment in covering government because of the critical role that news media playin
informing the public and because of past abuses of the news media and public manipulation by
governments through inaccurate information and weak reporting on governments and military actions
during World War 1.

As the century progressed, PIOs embraced dual roles as information brokers to the public and
reputation managers of their organizations. Governmental agencies would provide greater media
access for emerging radio and television technologies, but they also controlled access to information
(Gans, 1979; Gitlin, 1980; Hallin, 1986; Schudson, 1989). Government agencies during the Roosevelt,
Eisenhower, and Kennedy administrations managed media coverage through leverage of media
access and perceived respect for the authority figures of the era (Gitlin, 1980; Hallin, 1986).

For journalism, rising social trends of cultural dissent in the 1960s and 1970s gave rise to watchdog
journalism (Gans, 1979; Hallin, 1986; Tuchman, 1978). The efforts of journalists during the Watergate
scandal built tremendous public trust in journalism and distrust in politicians and government (Gans,

1979; Tuchman, 1978) . Journalism was perceived as
overseeing the three branches of government on behalf of a concerned public (Cook, 2005; Hulteng &
Nelson, 1971).

Watchdog journalism prompted an evolution from PIOs in their strategic approaches to media relations
and public relations in general in the 1980s and 1990s. Emphasis among P1Os and practitioners
shifted to relationship building, open and honest communication, and engaging citizens in ethical, two-
way communication (Foster, 1984; Garnett, 1992; Graber, 1992; Grunig, 1992). PIOs obtained greater
media access and public trust through honesty and by cultivating mutual respect (Garnett, 1992;
Graber, 1992). Scholars in public relations began to emphasize strategic identification of publics and
message crafting (Grunig, 1997; Grunig & Hunt, 1984) and to focus on building relationships with
publics over message crafting and dissemination (Bruning & Ledingham, 1998; Ferguson, 1984).
Changes in economics and technology at the beginning of the 21st century have also opened the door
for more symbiotic relationships (Cho, 2006; Howard, 2004; Sallot & Johnson, 2006).

1.2 Characteristics of the Journalist-Practitioner Relationship

Early scholarship noted that journalists viewed the relationship with public relations practitioners as
antagonistic, based on misperceptions about the practice of public relations (Aronoff, 1975a, 1975b).
Jeffers (1977) found that journalists perceive that practitioners lack professionalism and ethics. Chief
issues cited by journalists for the antagonism is the lack of transparency, withholding information, a
lack of ethics, a lack of professionalism, a lack of understanding of news values, and a lack of
objectivity in providing news content to journalists (Sallot & Johnson, 2006).
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Anot her source of antagonism is journalistsd ignor
Martinson, and Ryan (1984) found that editors at Florida newspapers viewed public relations much

more negatively than public relations practitioners viewed the practice of journalism. Previous negative
professional experiences promote these perceptions and the adversarial relationship between

journalists and practitioners. Journalists cite previous negative experiences with unethical practitioners

and a sense that they are fAusedo by practitioners
Practitioners acknowledge their role in the antagonistic relationship. Ryan and Martinson (1988) found

that practitioners suggest that their inability to police themselves created the antagonistic environment

in which they work with journalists. Ryan and Martinson (1988) also found that practitioners believe

that part of the negativity is due to their work understandably focusing on clients rather than on the

needs of journalists.

Practitioners applying new technologies may be mitigating antagonistic relationships. Shin and
Cameron (2003a) found that journalists were receptive to email news releases, home pages, and Web
site pressrooms. Journalists rated these tools and the practitioners utilizing them as useful, influential,
credible, ethical and professional (Shin & Cameron, 2003a). Shin and Cameron (2003b) found that
both journalists and PIOs see the Internet as a potential means of developing a positive, ethical
approach to providing information and reporting on the news. They suggest that shrinking newsrooms,
increased demand for news content, and reduced editing time may all have a positive impact on the
practitioner-journalist relationship. Personal relationships are also proving essential for practitioners to
successfully enhancing media relationships (Cho, 2006; Jo & Kim, 2004). Howard (2004) confirms this,
but emphasizes the importance of paying attention to journalistic norms, routines, and needs.

This study examines the ability of P1Os to build symbiotic relationships with journalists, given the

uni que context of state g¢govepublioservantstlhanntustipfor@théd ex pl i
public and their shared responsibility with journalists in co-creating an enlightened citizenry.

Understanding the relationship between journalists and public relations practitioners provides an

understanding of the factors that shape media relationships over time.

1.3 Public Relations and Centralized Communication Strategies

A key consideration for this study is that media relations and public communication in state

government is ultimately shaped by the sitting administ r at i onds communi cati on st
explored in public relations literature, we know that the decisions that organizations make about how

they communicate with strategic publics is essential to establishing mutually beneficial relationships

over time (Ferguson, 1984).

Grunigbs Excell ence Th evayrsymmetrical Botnunipation that sstabtlishesta t wo
dialogic dynamic between an organization and its publics is the ideal form of strategic communication

for mutually beneficial relationships, over time. To be dialogic, this means ceding some strategic

control of central flow of communication from one fixed position to a more decentralized, delegated

model of communication that allows for feedback and the application of feedback to improve dialog,

over time.

Cancel, Cameron, Mitrook, and Sallot (1997), in their argument for Contingency Theory, make the
point that there is a large body of internal and external conditions, contexts, and pressures that impact
the ability of practitioners to adopt and maintain purely two-way, dialogic communication in public
relations practice. Grunig (1997) conceded that the four models offered a system of classifying public
relations practices, and that based on the conditions a practitioner faces, they would adopt any one of
the four models on the basis of strategic and ethical considerations.

The focus on work relationships between P1Os and journalists is in keeping with public relations
literature of the past 30 years. Scholars including Ferguson (1984) and Grunig (1992) called for public
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relations practitioners to emphasize building and maintaining relationships, rather than message craft,
dissemination, and control. Relationship Management Theory (RMT) offers a body of research that
puts the focus of practitioners squarely on the building and maintenance of relationships between
organizations and their publics. RMT schol ars
between an organization to effectively build and maintain mutually beneficial relationships over time
(Ledingham & Bruning, 1998).

Similarly, P1Os are liaisons between a state agency and their publics. It is critical to develop productive
relationships between themselves, the agency, and the publics they interact with for long-term
success. If the agency fails to meet the demands of its wide array of constituents, or it fails to
communicate how it is meeting the needs of its constituents, the organization is more susceptible to
scrutiny and penalties from the legislative bodies that set budgets and policy for the agency, and the
governor who appoints agency administrators.

A critical public for PIOs on a daily basis is the news media representatives covering state
government. The news media are a body of information conduits where the public regularly obtains
their information. A failure to attend to the needs of the media could lead to misrepresentation of facts
about agency practices and PlO-journalist antagonism.

Researchers commonly offer two interconnected definitions of relationship management that come
from different perspectives. Ledingham and Bruning (1998) offer a definition that links relationships
and i mpact : 0 fpdblic retatiogshimis] theastate which exists between an organization
and its key publics, in which the actions of either can impact the economic, social, cultural or political
welkbei ng of the othero (p. 62).

Broom, Casey, and Ritchey (2000) offer a transactional perspective with their definition of

organization-pu bl i ¢ r el ati ons: iRel ati onshi ps cahangeiofs t
resources between organizations . : . and | ead
91).

Both of these definitions are necessary for PIOs when considering how they interact with publics.
Journalists play a critical role in helping PIOs and state agencies get information to the public and help
shape the reputations of state agencies or state governments with the public. So, PIOs must be

conscious of media relationships and the iatgnact

over time. Thus, PIOs consistently meeting the transactional needs of journalists may be a strong
factor in improving work relationships.
RMT specifically has its applications in media relations, the focus of this paper. Ledingham and

Brunng( 2007) make note of the Aantagonistico relati

(Aronoff, 1975a, 1975b). Ultimately, delivering on promises, being honest and forthcoming, and
working with the needs of journalists in mind all help improve working relationships and can help to
change the culture of antagonism once so prevalent in media relations (Ledingham & Bruning, 2007).
Taking into account this necessary role as mediator, it is important to determine how centralized
communication strategies ultimately impact the ability of PIOs to fill mediator roles and maintaining
productive working relationships with journalists

1.4 Research Question

On the basis of the literature on the journalist-practitioner relationship (Aronoff, 1975a, 1975b; Sallot &
Johnson, 2006), the central research question of this study is posed:

RQ1: How do centralized communication strategies impact the relationships between P10s and
journalists?
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2. Method

The researcher utilized a case study analysis employing semi-structured, qualitative interviews and
neutral observation of PIOs in their workplace (Bernard, 2002a, 2002b; Yin, 2009). The choice to
employ qualitative methods was based on previous experience with survey respondents, which
suggested that a survey instrument might be helpful in gaining a cursory knowledge of the relationship
between both P1Os and journalists as groups. Deeper analysis of the specific characteristics of both
parties, however, was necessary to understand the individual professional approaches, contextual
differences, and challenges that both professions are currently facing that shape individual
relationships between PIOs and journalists. In this case, an overarching case study methodology is
employed that includes qualitative interviewing as the primary research tool, and makes use of neutral
observation of PIOs in their work environment as a cross-check on the interview data (Yin, 2009).

2.1 Sample

The sample included current state agency PIOs, former state agency PIOs, current state-level political
journalists, and former state-level political journalists. Former PIOs and former journalists were
included because of high turnover rates common among PIOs (Garnett, 1992; Graber, 1992) and
shrinking newsrooms prevalent in mainstream media (McChesney & Nichols, 2010). Various
journalists working in print, radio, and television media were included because of the diversity of each
of their professions, and the potential differences that these variances may create in the relationship
with PIOs.

Nine interviews with current and former PIOs in each of three states resulted in 27 total interviews.
Nine to 10 interviews with current and former journalists in each of the three states resulted in 27 total
interviews. In total, 54 interviews comprised the data pool for analysis. PIOs at each state agency were
contacted via e-mail and follow-up call with a request for an interview and an inquiry about the
possibility of a research visit. In an effort to expand the pool of respondents after the initial sweep, the
researcher also applied snowball sampling (Roulston, 2010). After the initial contact with current state
P10s and journalists, the researcher asked each PIO and journalist about anyone that they would
recommend including in the study.

The three states selected for analysis were lowa, Louisiana, and (the Commonwealth of) Virginia. The
three locations were selected for their diversity in culture, population, and geographic placement. This
selection process allowed for a wide variance in state social and political perspectives, as well as a
great variance in the complexity and type of agencies contacted for observation and interview.

2.2 Data Analysis

The researcher employed a hybridization of Ber kowi

facilitated with NVivo 9 qualitative analysis software. Using Nvivo, the researcher loaded the pool of
data into the software and performed the coding
gualitative data analysis, each piece data file was read twice carefully, audio recordings were played
while reading through each of the transcripts, and a broad initial coding of emergent themes was
performed. NVivo expedites the process by permitting consolidation of large bodies of diverse text-rich
research data into one central location where the researcher can more efficiently classify, sort and
arrange information; examine relationships within the data; and combine analysis with linking, shaping,
searching, and modeling (Nvivo 9, 2011).

pr
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3. Findings

3.1 Centralization of Government CommunicatianPIOPerspective

An i mportant characteristic that influences PIlI Osd at
centralization within their state govecenmmaent 6s ¢ ommt
communication within a state government is a stratec
and is a practice focused on unifying the communication that comes from the Governor and each of

the subordinate agency offices in the executive branch of a state government. Each of the three states
studied had different degrees of centralization witt
extent, each of the three state governments also had differing relationships with the journalists who

cover their state governments. This section of the ¢
of centralization, the rationale behind the decision to centralize or not, and the impact on PIOs and

media relationships as a result.

Louisianaisthe most highly centralized of the three states

election in 2007, his press office coordinates communication with PIOs at the state agencies most
pertinent to his policy agenda. Wbficatakaspairdinor event ¢
releasing information and crosschecks the releases of the relevant agencies to insure that every

agency is consistent in releasing the same information. Former Governor Kathleen Blanco also

employed a measure of coordination, as her communication office coordinated a communication

council with the PIOs in all state agencies on a monthly basis.

The key difference between Blancods approacdaksand Jir
Coordinated, centralized messages also come with a closed gate policy with journalists, limiting the

availability of expert sources within agencies, as well as the responsiveness of PIOs to media queries

on critical policy issues. Individuals who break this policy and leak information or go off script from the
Governorbés office on message face severe penalties.
the Blanco administration and currently a freelance communication specialist in state government,

explained the benefit of maintaining a closed gate and keeping messages highly centralized. She

explained that her time working with former Governor Blanco was plagued by leaks to journalists and

media personalities around the state when there were internal disagreements between members of

the administration. Under the Jindal administration, there are few situations where staff members leak

information or go off message, for fear they will lose their position. Meg Casper echoed these

sentiments, explaining that there is a motive behind maintaining a tight lid on external communication

grounded in pushing a consistent message and avoiding perceptions of external conflict.

The prospect of this researcher studying the media relations practices of state government PIOs in

Louisiana was met with apprehension in many cases, and ignorance in others. In cases where

inquiries for an interview or visitation were refused, reasons behind the refusal were consistently

founded on concerns about confidentiality, administrative sensitivities to the timeframe for publication

of the research document, and concerns that internal conversations would become a matter of public

record via the dissertation. Even in venues where the researcher had complete access for observation

and interview, there were occasional administrati ve meeti ngs where a researche

unwel come. The most illustrative example of a closec
communication office, where five emails and three calls during the month of focused research netted
noresponsefromGover nor Jindal 6s communication director, Ky

indicative of the concern Louisianabds state agenci es
observer.
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Centanni concedes that there are potential problems that centralized communication creates with
reporters. Centralization Iimits a Pl O6s ability t
because he or she must have critical communication approved before responding to reporters.

Accessibility to a diverse set of authoritative sources that journalists seek is also limited because

higher centralization often means restricting public communication to a few spokespersons, rather than
maintaining open communication policies for any agency staff member. The press releases that are

di sseminated by the Governorodos office and each of
offers no diversity in perspectives on an issue or event for journalists to incorporate in stories about the
releases. All of this together is a strong source of frustration for journalists, which can damage working
relationships with PIOs.

However, even with these hindrances, Centanni has noticed, based on clues in their coverage, that
journalists seem to have become accustomed to the lack of open dialogue and that the initial friction
with reporters that cover state government is subsiding. Journalists do not necessarily share this
perspective, which will be a focus in the next chapter. High centralization of communication closes
channels between PIOs and journalists, and acts as a barrier to building relationships. Thus,
centralization is a force of closure limiting negotiated, productive working relationships between PIOs
and journalists (Burt, 2005). The frustration of j ournal i sts with the ¢
government supports Ryan and Martinsonos (1988
deceive and obstruct journalists are sources of antagonism between journalists and practitioners.
Governor Jindal feels comfortable maintaining a restrictive, centralized communication strategy
because of the shift in the political climate within Louisiana. Since taking office in 2007, Louisiana has
come to identify more actively with conservative ideologies and the Republican Party in every election.

As of the legislative session during analysis, the governorship and both legislative bodies in Louisiana

are currently under Republican control, either by electoral outcome or Democratic and Independent

legislators changing their party affiliations. During the 2011 gubernatorial election, Jindal was re-

elected with 65% of the vote, and his nearest competitor on an open ballot had 17% of the vote.

Without fear of losing a majority vote, Jindal feels no need to maintain an open, accountable

communication strategy. Jindal also likely maintained a tight lid because of long-term, national political
aspirations. Having been elected Governor twice after two terms in the U.S. House of Representatives,

there are regular references that Jindal has interest in the senate or the presidency. Many of the PIOs

and journalists intervi ewetam itergsth didsnot nezabsarilyrcaincide i n d a |
with the interests of Louisianads residents.

Given the amount of leverage Jindal had in Louisiana, his communication strategy to centralize was a
particularly strong force of closure, making it more difficult for PIOs to overcome its restrictions build a

sense of autonomy in working with journalists and the public. Thi s fi nding supports E
position that strong forces of closure in tight-knit networks can eliminate the ability of individuals to

broker weak ties (Granovetter, 1973) with other networks. This also explains in part why Jindal had

minimal concern for the impact of antagonism on news coverage of him and its subsequent impact on

public opinion.

lowa, conversely, is proactively emphasizing open dialogue with the public, including improved media

relations under their most recently elected governor, Terry Branstad. Branstad worked actively with the
legislature in lowa to pass legislation that required more open communication and accountability with

|l owads residents. There are sever al reasons for tFh
rather than centralize. The first reason is that Branstad is finishing a successful political career, rather

than seeking the next opportunity. This is his fifth term as Governor of lowa, having come back to the

position after 10 years out of public office. Several state employees expressed that this will likely be
Branstadés | ast term in office and that he ran for
before once again retiring from public office.
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The second r eas daecisibnaorpusBopenrasdtacaldable communication is derived

from the previous approaches of the past two administrations toward public communication and media

relations. Several PIOs and journalists in lowa discussed that the current media relations practices

under the Branstad administration are much more amenable than under the Vilsack or Culver

administrations. During the Vilsack administration, the media relations strategy was to centralize all

good news at the Gover nor dige naws thb thergevantwduboldieated e f | ect i n ¢
agencies. The goal was to keep the message on point with his office, but to also keep news that builds

a good reputation focused on the governor, while mir
administration.

While this may have helped Governors Vilsack and Culver, the journalists covering government did not

respond well to Shannahandéds strategy. Kevin Baskins,
Resources, was a political reporter in lowa during the first Branstad administration. During observation

at his office, he recalled his experience during the
approach to Ahiding the ball o with reporters createc

ground could be gained with the veteran press corps in lowa by striving to keep communications
channels open.

To Branstadé6és credit, the byproduct is a much more ¢
journalists. While agencies will interface and follow up with one another after talking to a journalist, the
|l ack of centralization enables greater autonomy amor

more quickly, to be more responsive, and to provide greater accessibility to sources within state

agencies. The group of journalists interviewed in lowa cited a much better experience working with

Pl Os in Il owa since Branstadodos administratton took of
practitioner relationships that suggest open access can help facilitate productive relationships

(Howard, 2004; Sallot & Johnson, 2006).

From a research standpoint, responsiveness and accessibility were much more open in lowa than in
Louisiana. PIOs were much more open to interviews, and the limitations on observation were a
byproduct of scheduling conflicts due to the legislature having just closed session, much more often
than a byproduct of administrative apprehension or concern.

The commonwealth government of Virginia falls between lowa and Louisiana in terms of its
communication centralization. The largest population of the three states studied and the proximity to
Washington, D.C. both contribute to a much more complex and geographically spread commonwealth
government. Unlike Louisiana and lowa, Virginia has agency branch offices in multiple regions
throughout the commonwealth on the basis of population density or geographic relevance. The
multiplicity of agency offices requires each office to have a PI1O that works directly with journalists in
their region while reporting back to the central office in Richmond. This process of interfacing with
other branch offices and the central office in Richmond ultimately slows the pace of response and
makes PIOs less responsive and flexible in answering media queries, resulting in more frustrationfrom
journalists covering regional offices or state government.

However, the number of agency branch offices and the specificity of some media queries that focus on
elements unique to the region create situations where a centralized approach serves no benefit to the
state agency. Lauren Hansen of the Hampton Roads branch of the Virginia Department of
Transportation (VDOT) is the PIO for one of nine district offices in the state. She notes that the
geographic spread of agency offices and number of media outlets result in situations when she has to
consult with the central office in Richmond or a pertinent regional office on stories that may include
them. More often, she will get a call from a reporter that is about a region-specific fact or official, which
has no impact on the central agency administration or other regions. In such cases, Hansen has the
latitude to be responsive and flexible in meeting media demands within the scope of her regional
office. So, PIOs in Virginia must deal with centralization and coordination on some aspects, butalso
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have greater autonomy in responding to the media than do PI1Os in a highly centralized, small
government | ike Louisianads.

The proximity of Virginia to Washington, D.C. also means that PIOs in Richmond must account for

national, as well as regional, media coverage for the District of Columbia. The large number of state
residents that commute t o t heregoamddiahésepatergpcoverlmd me a
Virgini ad gonpehalfeoftheimeeidience. In addition, national media organizations like The
Washington Post and Politico maintain active reporting presences in Richmond to cover the state

legislature and former Governor Bob McDonnell, who was an active political figure at the state and

national level. The larger media presence and the wider spectrum of media attention that PIOs in

Virginia must account for require more strategic centralization of communication to manage the glut of

inquiries and maintain message consistency.

Governor Bob McDonnell ds political ambitions may &
well. McDonnell is currently among those actively being considered for a Vice Presidential bid on the
Republican ticket in the 2012 presidential election. Greater political prominence draws greater

attention from news media at the local and national level, and demands greater caution in managing
communication that reaches the public. Thus, it is unsurprising that there is more centralization in

communi cation between agencies and the governorodos o
and events were important to the long-term plans of Governor McDonnell.

The split between centralization and open communication creates a more mixed perspective on

working relationships among Virginia journalists. There are considerably fewer complaints from

journalists about obstruction or deception than in Louisiana, though there are situations that some find

to be frustrating. As one might expect, the nature of the relationship can range from collaborative to
antagonistic, depending on the day or story being covered. With the impact of centralization explained,

the focus now shifts to the economic decline of |
and routines.

3.2 Centralization of Communication -- Journalists

Loui siana Governor Jindaldéds press staff and press
since he took office in his first term in 2007. The strategic approach employed is one of message
centralization and closed channels. When a message is disseminated to the media, it is done at a

strategic point in time, across all pertinent agencies, and in a manner where the same message

content is disseminated by all parties involved. Mentioned previously, the goal was to minimize news

leaks and dissenting perspectives within the administration appearing in the media. By controlling the
message that gets to the public through the media, the state government is trying to shape public

opinion.

Unfortunately, it also had the effect of creating antagonistic relationships with journalists for several
reasons. Centralization thins the numbers of independent sources within state government with which
a reporter can talk about a story. If all of the sources are saying the exact same thing, journalists
cannot offer a news story that considers a diverse set of perspectives from authoritative sources.
Worse yet, some PIOs simply ignore related media queries.

Journalists in Louisiana approach PIOs from a default position of a skeptic grounded in the news

values of watchdog journalism (Gans, 1979; Mindich, 1998). In cases of high centralization, journalists
develop negative perceptions about PIOs and their agencies. Jim Shannon refers to PIOs as a
Anecessavri | 6 and that the Pl O6s job is to keep a |
(June 20, 2011). George Sells echoes this sentiment in sharing his perspective on PIOs and some of
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his remarks to young colleagues on what they should do when they get on site:

[ PI Os] can Acontrol o the outflow of newswantand t h
itWegot to a point, | think it was in Detroit; [ t
firstofalaPlIOwoul dndét be there at first, fAget as much
time reporters. The old guys with porkpie hats and the cigars. Get as much as you can, and

you wi |l probably get a | ot more tha20llyoudre goi

A prime example of skepticism is how the press corps in the Louisiana State Capitol perceived of the
Governorb6s Press Office during the Jindal admini str e
administration. Message centralization and control is seen as a means of hindering journalists in the

role as members of the fourth estate, trying to hold state government accountable on policy decisions

and other practices. The agencies most critical to (
effective at falling into lock-step with the Governor on talking points, and no one freely speaks from

experience on matters, for fear that he will marginalize or fire them. Ed Anderson expressed the nature

of the working relationship with Governor Jindal and his staff:

I say that because the Jindal Administration has
guy that does not have a filter. I 6m very straig
controlling--1 know this sounds pejorative, but they have an agenda and they want to get it

across. There is no dialogue. 1 06dm usually the on
di al ogue with. #ANo, this is not exactly what | w,

together?0

The Jindal Administrationisverymuc h about control, and getting ¢t6£h
with what you want. This is our message and this
2011)

Jordan Blum, a reporter tasked with covering higher education in Louisiana, worked out of the capitol
bureau for The Advocate in Louisiana. In our interview, he offered an example of how ingrained
message control for political gain is:

| f youdre talking about the Jindal Administratio
can through a single path, have a single voice . . . To sit down to have a conversation with him,
and you think, fAThat was a pretty ighoverdlittent er vi ew

here. (July 1, 2011)

Another critical aspect of centralization was that state agencies are more prone to deceptive or

obstructionist practices in the communication tactics. During the 2011 legislative session in Louisiana,

Governor Jindal vetoed a popular cigarette tax that helped provide health care for state residents as

part of his pledge not to raise any taxes for citizens in the state. Rather than openly announce the veto

when it took place on a Friday morning, Jindal 6s <cor
night the following week and released it at 6:45 p.m., after they believed no print or televised media

would be following the story or checking for releases.

The press corps, however, was prepared to respond aggressively to the deceptive approach of the

Governor s communi cat i on ThefAflvoocate foundva 260Rpage tegort Mi | hol | on
released by Bobby Jindal in 1996 when he was serving as the director of the Department of Health

and Hospitals. In the report, he endorsed the same four-cent tax he sought to veto. At 7:03 p.m.

Monday night, Milhollon posted astorytoThe Advecaepti éd®$ bureau bl og, cover
veto and statement, while also discussing that he was now opposing something he once endorsed in a

250-page report detailing how the t axendwbthelbldgpbsge! p Loui s
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Milhollon attached an electronic copy of the document for all interested readers. The week following,
the legislature held an override vote in the House on the cigarette tax, and no fewer than two dozen
legislat or s spoke, quot i n-the-récordfdrpdst@ridy. Qbstracting eepottersmma
major story invited much more aggressive, negative coverage and blowback in the public and with
other elected officials.

I n Gover nor degativd @dpdnses foom purnalists and legislators were a small concern,

as his political career in Louisiana is secure.

TF

political popularity in the public wemakeprassujea ur nal

Ed Anderson, however, believes that Jindal will have problems if his aspirations are national. When
national reporters try to learn about a newcomer, it is common for them to contact local reporters
familiar with the individual. Anderson is certain that he and his colleagues will take the opportunity to
share what they have and cannot use locally to ensure Jindal is examined by national journalists who
are unaffected by the same institutional pressures and local politics. In short, more centralized
communication strategies lead to more antagonistic working relationships between PIOs and
journalists, and negatively impact the reputations of governments and elected officials. The approach

of the governor o6s of f i c aandAndersbnsepportetise fimlings ef Ryaryandi | h ¢

Martinson (1988), which indicate that deceptive practices from public relations practitioners arouse
antagonism and often result in strained working relationships, more negative coverage, and long-term
damage to reputations.

Thus, it is critical for PIOs to work over time to prove they are interested in filling the role of an
information broker for journalists, rather than a barrier from the truth. Some of this is beginning from a
position of candor, but the true measure is a fair practice of answering questions, working to meet
needs, and doing so in an honest and fair manner over time, even in situations where the practical
elements of the job do not permit a PIO to effectively facilitate the needs of a journalist. A state that
puts emphasis on accountability over centralization offers evidence of the difference an open approach
to media relations can create.

lowa has a much more open communication policy with news media. Mentioned before, Governor
Branstad has pushed several forms of communication initiatives that promoted transparency of
government, ranging from media policies to how the Web sites are organized to meet public needs.
Most journalists in lowa expressed that they now feel the current administration is better about
communicating with them. However, PIOs will never be able to totally earn the respect and trust of
every reporter. Veteran reporters stildl remain
the political bruzyz. wwor d Atranspare

Centralization of communication in state governments acts as a force of closure between PIOs and
journalists (Burt, 1992, 2000, 2005). Practitioners that are restricted in their ability to open dialogue
with journalists are unable to best meet the needs of journalists, weakening their ability to maximize
their utility to reporters and trustworthiness over time. Making matters worse, administrative pressures
to obstruct or deceive journalists create opportunities to provide examples of abuse that destroy the
basis for building trust with reporters, in general.

Centralization activates greater skepticism (Gans, 1979) and a desire to maintain professional
detachment (Mindich, 1998) among journalists. From a social network standpoint, centralization is an
example of the institutional pressures from members of PIO networks that serve to inhibit the
brokerage process of PIOs with journalists (Burt, 2005).

4. Conclusion:

The ability of PIOs to build and maintain productive relationships with journalists and to better serve
the public is influenced by several factors. Institutional pressures within state agencies to control
messages and shape public opinion limit the ability of PIOs to be autonomous and responsive in an

S
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open and ethical manner. The level of centralization in communication within a state government limits
information leaks and manages public opinion, but also limits PIO autonomy and engenders
antagonism between journalists, PIOs, and state government. The economic decline of journalism is
creating a dependency among some journalists upon PIOs to aid the newsgathering process. Social
and digital media are opening the door for attentive PIOs to build a direct line to the public for agency
messages and information that bypasses the media filter, while providing a hewsgathering resource for
some journalists in newsgathering. Finally, ethical practices grounded in candor are building trust and
mutual respect among PIOs and journalists as they interact over time.

The data indicates that the work of scholars working on relationship management theory (RMT) and
those studying journalist-practitioner relationships is still widely applicable here. Scholars that preach
candor and ethical approaches are validated by the finding that both contribute to more positive
reputations of PIOs (Ryan & Martinson, 1988). PIOs that work on personalizing with journalists also
enjoy stronger relationships, supporting the work Cho (2006). Attention to journalistic norms and
routines (Howard, 2004; Sallot & Johnson, 2006), and providing digital points of contact (Shin &
Cameron, 2003a; 2003b) are both contributing to the ability of establishing greater PI1O utility among
journalists, supporting the work of public relations scholars stressing the value of RMT in the journalist-
practitioner relationship (Ledingham & Bruning, 2007
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A grounded theory of the justification of exclusion
Amy E. Mendes, M. A., West Chester University of Pennsylvania, Georgia Highlands College.

Introduction

Businessman Donald Trumpds | ead in the Republican
flamboyant personality and unusually aggressive speech have prompted some journalists and

academics to label him a demagogue. Some have gone so far as to compare him with a famous

southern demagogue, Alabama governor George C. Wallace (Carter, 2016; Politico, 2015; Sharp,

2015). This comparison hinges on their common use of demagogic rhetoric to rally support by

appealing to latent fear or dislike of an out-group.

The emergence of a right-wing demagogue brings many opportunities for analysis of political rhetoric.
Much of the previous scholarship on demagogic rhetoric has largely been focused on the
characteristics of the rhetor (Carter, 1996; Ceaser, 2007; Roberts-Miller, 2005, 2009, 2015), and the
particular rhetorical techniques (Gustainis, 1990; Hogan & Tell, 2008) employed to sway audiences.
Demagogues are identified in part by their use of racist or xenophobic appeals. One feature of their
rhetoric, however, that has received less attention, is how demagogic rhetors, or other individuals who
employ racist or xenophobic rhetoric without rising to the level of demagoguery, manage to retain a
semblance of social acceptability at the same time. How does one justify the use of exclusionary
rhetoric?

The exclusion of one group by another, and the ways in which elites speak and write about this

dynamic, have been studied before (Billig, 1991; Carbo, 1997; Essed, 1997; Karim, 1997; Kinder &

Sears, 1981; McConahay, 1982, 1981; McConahay, Hardee & Batts, 1981). Exclusion has real

negative consequences (Twenge, Catanese & Baumeister 2002), and the act of exclusion is contrary

to mainstream American values (Allport 1979). But more importantly, our understanding of this

phenomenon is incomplete. The rhetoric surrounding instances of exclusion based on race (Mays,
Cochran & Barnes 2007), gender (Jackson, 1999), or
have all been extensively discussed. Because prejudice and exclusion are regarded as undesirable,

rhetors who promote exclusion may attempt to justify their actions to avoid censure.

Exploring Exclusion

Messages of intolerance and exclusion that are disseminated within an environment that officially
promotes tolerance and acceptance may cause a speaker to risk alienating the audience. Thus, the
speaker must use terms that are ambiguous or justifiable enough to save face, should he or she
realize that their statements are unappreciated (Riggins, 1997). The tactics used by demagogues to
justify exclusionary rhetoric have been overlooked by scholars of American political rhetoric. Previous
scholarship on justification of exclusion have centered on legislative bodies in Europe, and almost
exclusively on the rhetoric of those already in power (Billig, 1991; Carbo, 1997; Conklin, 1997;
Helleiner & Szuchewycz, 1997; Karim, 1997; McConahay, 1982, 1981; McConahay, et al, 1981; Sefa
Dei, 1997; Wodak 1997, 2011; van Dijk, 1987, 1993, 1997). Therefore, the justification strategies
employed by American demagogues should be discovered and analyzed.

Grounded theory as qualitative research method

Grounded theory is a research method that is designed to analyze an idea or phenomenon that is new,
previously unstudied, or poorly understood (Charmaz, 2006). Grounded theory allows a researcher to
develop a theory that explains the observed phenomenon or idea by collecting data and embarking on
a process of coding that data more and more rigorously until themes and categories emerge. This
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process is repeated until the researcher has developed an explanatory theory for the phenomenon
under consideration (Glaser & Strauss, 1967). Because the purpose of grounded theory is theory
development, not mere description (Strauss & Corbin, 1993), it is appropriate to use when no theory
exists to explain a phenomenon. Although most data in grounded theory studies is derived from
observation or interviews, Glaser & Strauss (1967) emphasized that studies can be completed entirely
using documents. Charmaz (2006) describes the importance of considering all the elements of context
when analyzing documents in grounded theory research.

A grounded theory of justification of exclusion

This study utilized the speeches of two American demagogues. The first is former Alabama Governor

George Corley Wallace, l ong hailed as an exemplar of
Larson, 1964; Logue & Dorgan, 1981. The second is Donald J. Trump, businessman and candidate for

the Republican presidential primary. His designation as a demagogue is more recent, and less

incontrovertible, but has been asserted frequently (Klein, 2016; Malloy, 2015; Sargent, 2016; Schafer,

2015; Sharp, 2015; Wehner, 2016; Wil son, 2016) . Mor e i mpo
been explicitly compared to that of George Wallace by historian and Wallace scholar Dan Carter

(2016).

Transcripts of speeches given by Wallace and Trump serve as the documentary data for this study.

These were obtained from the state of Al abamads hi st
published book. In the case of Trump, these speeches were derived from news coverage and

availabl e audi o f ichmpagn.dliesewere caged for cantant relatad to justification

of exclusionary statements, and these justification strategies were then analyzed and arranged into

categories that were exclusive and representative of the data.

The result of this analytical and creative process is the theory of Justification of Exclusion theory,
which has three strategies: positive self-presentation, demonizing, and passive prejudice. More than
just a description of a particular set of data, this theory may be used to predict, analyze, and
understand any instance of exclusionary rhetoric. This theory may be used for future scholarship in the
area of exclusionary rhetoric and demagoguery.

Positive Self-Presentation

The first strategy in the Justification of Exclusion is positive self-presentation. It combines elements

of impression management, apologia, and appeals to reverse discrimination to explain or deflect any

accusation of prejudice. Essentially, the rhetor seeks to inoculate themselves against accusations of
racismbyest abl i shing their credentials as a figood perso

Because overt racism is associated with bad manners, wrong thinking, and a general lack of

education, it is important that the elites who may be expressing racist thought establish that their

rhetoric is not, in fact, racism. Thus, immediately after making a statement that impugns individuals

based on their membership in a minority group, the elite will quickly state that their rhetoric is not

based on prejudice. This denial, though logically groundless, again forces anyone daring to contradict

the speaker into the relatively undesirable role of aggressor. The act of calling someone else a liar,

even when evidence supports the claim, usually casts some negative light on the one making the

accusation (Scott & Smith, 1969). It is often fairly easy at that point for the accused to divert attention

from the | ogic of the accusation by claiming that it
out of suspicious motivations.

This large-scale impression management is important for several reasons. It inspires identification
bet ween the speaker and audience, and among the ot he
perception of their community as a good and fair place. And, it creates an atmosphere in which any
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evidence to the contrary (i.e. "l say you are not good or fair because of this evidence") must be
presented as a contradiction to an established perception, thereby guaranteeing that the presenter of
such evidence is cast in an antagonistic, and therefore subtly negative, light. Contradiction is a
particularly difficult form of communication (Scott & Smith, 1969).

Both Wallace and Trump make overt assertions of righteousness. Although Wallace was unequivocal
in his determination to avoid giving equal rights to black Americans, he consistently refuted the claim
that he was a racist.

Life is too short to dislike people because of their race, color, creed or national origin and |
would feel sorry for a person who dislikes a man for his color if he were to die at this moment
because | think he terbfei(Walacé1968hpd20)e a ni ce af

In this statement, Wallace links racism with un-Christian behavior, and distances himself from it by
implying his fear of the consequences of such behavior. Laying claim to the mantle of Christianity in
the Bible belt was another way of bolstering his own credentials as a good person.

Trump employs positive self-presentation by holding himself up as a model of leadership, a great man
of destiny. He repeatedly trumpets his own success, intelligence, wealth (Healy & Haberman, 2015),
and bizarrely, robust health (Bornstein, 2015). He equates his own wealth with the idea of American
exceptionalism, holding himself up as an exemplar, a self-made man, whose virtue is evident in his
success.

Additionally, Trump achieves positive self presentation through his dogged refusal to admit to any

reality he does not like. He simply refuses to acknowledge factual evidence against his claims, such as

when he insisted that Muslims cheered when the World Trade Center fell, despite the utter lack of

journalisti ¢ or video evidence of such an occurrence (Ki
going to build a great wall charm his supporters (Sargent, 2016), despite the fact that there is no

supporting evidence that it is possible or even desirable. By telling them what they want to hear, and

di scounting the credibility of anyone who questior
traditional sources of authority and information, as well as in objective facts, numbers, or government

or news agencies (Healy & Haberman, 2015).

Demonizing

The second strategy is demonizing. As important as establishing that the elites are good and fair, it is
necessary to establish that the minority or immigrant group in question is inherently bad, dishonest,
opportunistic, or dangerous. By describing the Other in ways that impugn their motivations, or by
emphasizing ways in which they differ from the norms of the elite, the audience is primed to accept

exclusion as necessary. This element may include the deceptive use of statistical data designed to

increase paranoia about threats posed by the Other. Commonly, negative other-presentation takes the

form of anecdotal evidence. The retelling of a recent violent crime perpetrated by one member of a

minority groupmaybecome a refrain for the elites, used to
dangerous, violent, or in some way untrustworthy.

Rhetors may claim that an attack on or exclusion of Others is their own fault, either because they have
aggravated the population around them, or because some feature of their otherness is provocative. By
merely accentuating the unalterable differentness of the two groups, the speaker opens the door to the
claim that this differentness is inherently bad. The badness of the Other may be part of why they
deserve whatever negative treatment they are receiving. The speaker thus projects his or her own guilt
or aggression onto the Other.
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In his public statements, Wallace stops short of arguing that violence against blacks is their own fault,
but he does argue that their relative status in Alabama society is their own fault. He does this by
characterizing the African American citizens of Alabama as un-ambitious and dependent on white
paternalism. The implication of his words seems to be that African Americans need the status quo of
exclusion and prejudice because they are unable to take care of themselves as equals to whites.

When we speak of the Negro in the South, the image in our minds is that great residue of easy-
going, basically happy, un-ambitious African, who constitutes 40% of our population, and who
the white man of the South, in addition to educating his own children, has attempted to
educate, to furnish public health services and civil protection (Wallace 1968, p. 98).

In this statement, Wallace makes it clear that it is the Negro intellect or motivation that is to blame for
their sub-standard lot in Alabama society. They are to blame for being poor, uneducated and
unemployable, because they have not had the ability or the gumption to take full advantage of all the
opportunities and assistance that has been showered upon them by a kind and generous (white) state
government.

Trumpbs rhetoric is more blatant. He has called for
the construction of a wall to keep them out, and a complete moratorium on any Muslims entering the

United States (Malloy, 2015). He has characterized undocumented immigrants as criminals, killers and

rapists, and accused them of bringing disease and committing crimes. He also promised to deport or

remove any Syrian refugees who have recently arrived if he wins the presidency (Healy & Haberman,

2015).

Anti-Muslim sentiment is a common feature of his speeches, and frequently is built upon a strong
mischaracterization of the tenets of the faith, most notably the idea that all Muslims are terrorists, or

that Islam is an inherently violent religion (Githens-Mazer, 2012). Trump capitalizes on this latent fear

and distrust, holding out his promise to rid the nation of this threat to win the trust and loyalty of his

audience. His manner of describing out-groups such as immigrants, Muslims, and refugees relies

heavily on Aus/themd dichotomous | anguage and fdAhar st
Haberman, 2015).

Trump plays on the anxieties and fears of his audiences over social change, economic instability,

enemies real and imagined, and the influx of minorities (Healy & Haberman, 2015). These fears and

anxieties are already existing, though the validity of their concerns is questionable. Even though the

probability of a terrorist attack affecting any one individual is tiny, the perception of that risk is much

greater, and this fear is what Trump plays upon (Githens-Mazer, 2012, p.560).7 The anger of t he
Trump constituency simply c¢anrmi@.tWhdnanyonadaresostmmal |y j ustii
disagree with him, he becomes angry (Roberts-Miller, 2009) and has them removed from his

presence, or stands back and lets his enthusiastic crowds do it for him (Wilson & Gutierrez, 2016).

Passive Prejudice

The third category is passive prejudice. Even as speakers seek to maintain their own positive self-
presentation, they must offer explanation for the exclusionary behavior. Thus, speakers acknowledge
the possible negativity of the policy or stance they are supporting, but excuse it by pointing to political
realities over which they have little or no control that lead to unpleasant, but necessary decisions.

This category of rhetoric seeks to put the blame for any prejudice or exclusionary acts on a third party,
thereby clearing the speaker of any responsibility. By pointing to popular opinion, the speaker is, in
effect, blaming democracy. The rhetor may also relate prejudiced ideas that are attributed to a third
party, while disavowing those same ideas from a personal standpoint, thereby relieving the speaker of
any responsibility for the results of disseminating racist or prejudiced viewpoints. In both cases, the
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speaker communicates prejudicial or exclusionary ideas, while simultaneously washing his hands of
the affair by pointing to another source for the ideas.

Wallace never fully separates himself from his Segregationist position by claiming that it is merely the

will of his constituents. He identifies himself with the average citizen in a way that lends credibility to

his position as an elected representative of the people. However, he does clearly argue that

segregation is the will of the people: "Segregation is the best plan for Alabamabec ause t hat 6s w
people of the state wanto (Wallace 1968, pl1l33). Th
for the African-Amer i can citizens of Al abama are glossed ov
(white) people.

Trumpo6sy reemmptl oof this strategy may be seen in his f
phrase which carries its own historical references to racism). This usage serves to reinforce the idea

that he is voicing what the common man wants to say. Meanwhile, at his rallies, his supporters have
threatened and expelled individuals whose appearance suggested affiliation with Islam. Trump himself

does not make the threats, but he condones them. Thus his views serve as the catalyst for his

S u p p o radtians. Andl they seem him as the spokesperson for their own views.

Contextualizing the Justification of exclusion strategies

While other scholars have written about the nature of exclusive rhetoric descriptively, they have
stopped short of theory generation. Both Ruth Wodak and Teun van Dijk have studied exclusionary
rhetoric in European parliaments (Wodak, 1997, 2011; van Dijk, 1984, 1986, 1987, 1993, 1997). Their
work focused on rhetoric that occurred in particular contexts and are primarily descriptive in nature.
That is, their analyses were meant to describe a particular set of data. This paper is intended to
introduce a theory that may transcend any particular historical, social or even racial context, and
certainly any particular rhetorical artifact. The purpose of this study is to uncover a framework for
understanding the justification of exclusionary rhetoric by crafting an analytical tool, which can be
useful in a variety of rhetorical contexts.

Conclusions

The three strategies of exclusionary justification may be derived from the rhetoric of the late Governor
of Alabama, George C. Wallace and current candidate for the Republican presidential primary, Donald
J. Trump. But the theory created through careful analysis of these rhetorical texts may be used to
analyze and understand rhetoric from different cultures, different historical eras, and about different
excluded groups.

Whil e Wallacebs and Trump©6s wemodstratesaedrexplaid thistiseoryy s e f u |
further study is needed to discover how this theory may lead to greater understanding in studying a

wider range of examples of exclusionary rhetoric. Particularly, it would be interesting to note if the

original categories of justification remain stable when applied to a variety of rhetorical artifacts, or if

other categories might emerge. Examples of exclusionary rhetoric abound, and further application of

this theory will yield valuable insight into the nature of exclusionary rhetoric, the ways in which it is

justified, and the accuracy and efficacy of the theory itself.
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Bullying and the Arts

Thaddeus Nifong M.A., Gwinnett Technical College

Abstract

The purpose of the study was to observe violent behaviors and how participating in the performing
and visual arts, especially in an educational environment, helps to reduce violent behavior. The
violent offenders and the victims of violent behavior are observed as to how they gain acceptance
into a group. Social Identity Theory was the theory used to identify certain groups and behaviors of
those who associated with diverse groups. The study will also examine the positive effects of
performance art, visual art, and spiritual settings and the evidence that prior research has shown
how these environments can reduce low self-esteem, doubtfulness, and suicidal tendencies among
violent behavior victims. Multitudes of published research pertaining to the subject were used to
obtain the results for this study.

In this study the researcher is examining prior research and conducting research to establish

answers to the question Ahow can violent behavior
in the perf or mi nRgseach was gbitamad aflbullyang incddénts and how spiritual
environments can help with the mitigation.

Social Identification Theory contributes to why one behaves as they do on a day- to-day basis and

allows a person to identify with a certain group, whether he or she are participating with the group or

in the privacy of his or her home. People identify themselves with groups and organizations with the
rationale of belonging, thereby emulating the gro
properties such as rituals, which is believed to be important in the in-group categorization (Stets &

Burke, 2000). Research showed that being a fan of a particular college or club offers both a source

of identity for the fan as an individual and a consciousness of belonging to a group in a

progressively more fragmented society (Stets & Burke, 2000). Social Identity Theory was developed

by Henri Tajfel and John Turner (1979), to understand the psychological basis for intergroup
discrimination and how one canidenti f y wi th onebdés own group. A condi
members of one in-group to discriminate against another out-group. The theory has three

components: categorization, identification, and comparison. The first component, categorization, is

the method of placing people, including ourselves, into categories such as Muslim, gender, and

sexual identity. Labeling individuals is another way of categorizing. Social psychologists have

shown that people put themselves and others into basic categories. The second component,

identification, is the practice by which we identify ourselves with certain groups. In-groups are the

groups we identify with and an out-group is a group with which we do not identify. The third

component, comparison, is the process by which we compare our group with other groups. In doing

this, one creates favoritism to the group which one belongs (Chen & Xin Li, 2009).

Tajfel and Turner (1979) stated that some in-group favoritism is not a valid theory pertaining to in-

group biasness in two respects. First, traditional in-group bias such as trait performance and product

rating often produced differences, thus causing the bias. Second, studies have proven that in-group

bias prompts strong competition for the out-group. Tajfel and Turner (1979) hypothesized that in-

group bias characterizes positive distinctiveness
individuals strive for a positive self-image and self-e st eem with oneds own group

Organizational Identification, which has roots in the Social Identity Theory (Tajfel & Tuner, 1979),
examined the perception of oneness with a specific organization. Identification with an organization
frequently involves the perception of shared characteristics and permits a person to distinguish
themsel ves with the destiny of the group (Crosby,
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and identity with a particular group, such as a college or club the person shares in the successes
and failures of the group. Identification or (self-categorization) and social comparison are
contributors to the development of group identity (Crosby, Kim, & Hathcote, 2006).

Self-categorization pertains to the idea that people identify themselves with groups in which they
have a feeling of belonging. Identification produces similarities between the self and the other in-
group members (Crosby, Kim, & Hathcote, 2006). These similarities include all attitudes, beliefs,
values, reactions, behavioral norms, styles of speech, and other ritualistic behaviors that are valued
and important to the in-group members (Stets & Burke, 2000). Behavior of this type is similar
between the self and the out-group members as well.

In addition to the above social identity development, social comparison results from inter-group

differences. The in-group differentiates itself from the out-group in two methods (Green, 2004). First,

the in-group technique is favoritism. In-group favoritism suggests to the tendency for group

members to mentally overstress the positive qualities of the in-group in which the members belong.

Second, the techniqueisout-gr oupds der ogat i oishtheintgreup focusesanshe by wh
outgr oupds negative qu algrouptherefore féels sugesior (Geeent 2004)s , t he i n
Mael & Ashforth, 1992, defined perceived organizatio
institution is well regarded,bot h i n absolute and comparative terms. o0
the organizati on, -estdera wilgbecernetby assomation threugls idehtification with

the organization. This is true among those who associate themselves with a particular college or

club; the more success and prestige the institution accomplishes, the more the supporters will

identify with the organization. In contrast to this analogy, followers may feel disgruntlement with an

institution or organization with a negative reputation or multiple failures (Mael & Ashforth, 1992).

These feelings of disgruntlement could lead to the disassociation with the organization.
Consequently, an organizationbs perceived i mage i s
identification (Mael & Ashforth, 1992).

The concept of identity in social psychology is that identity is a certain form of social depiction that

negotiates the relationship between the individual and the social world (Chryssochoou, 2003). In

Chr y s s o c h@3preséasch, [dehity creates a link between social guidelines and

psychological groups that organize symbolic relationships. The functions of identity are to establish

onebdbs soci al environment, communi cati ogcialand to str
psychologists have studied identity with the focus on socialization, communication and social

influence (Chryssochoou, 2003). Study of this subject has shown through involvement in the social

world, people attain knowledge about the world and their identity. Identity is a tool to understand

social occurrences and should not be viewed as personal property from which behaviors originate

(Tajfel & Turner, 1979).

Identity captures the way people think about themselves and about the world in which they live. In

this sense, identity works as an organizing tool between reasoning with issues and social
relationships (Tajfel & Turner, 1979). As a result,
knowledge about oneself and forms a method of social thinking. In this way of thinking about

oneself, identity then becomes a part of public domain and is shared with others of the same culture

and thought process (Chryssochoou, 2003).

An analytical history of identity, according to Malesevic (2002), is that this idea is an invention of the

modern age. The decline of the feudal order, industrialization, and increase of urban living, and the

decline of religious authority, led to the discover
social structure, differences, and continuity. With these changes, identity was developed (Malesevic,

2002). When differentiations such as ancestry, social rank, gender, morals, and religion became

less valued, individuals focused more on themselves-hence the evolution of identity. How does one

measure identity? In a study conducted by Michael Hooper at Temple University (2001), the

guestion AWho am | ?0 in a quantitative research ana
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guestionnaire. The study was dispensed to a wide range of respondents with diverse social classes.
These diversities ranged from religious to political parties and from ethnic groups to class structure.
Hooper (2001) study found there are common social identity factors among the respondents such
as blue-collar workers and ethnic background responded as their like groups. Hooper (2001)
concluded his findings stating that future research should explore the structure of social identity
with additional reference groups and new samples of respondents from different geographical
areas. By conducting the research with different criteria, perhaps the results would not be as
atypical by similar groups.

Il ndi viduals construct identities through perfor ma
as a participant acquires knowledge and develops, they will be accepted into supporter groups.

Identity with particular groups provides a sense of belonging and community and, therefore, creates

a social identity for those involved. According to Loulakis and Hill (2010), clothing and other

associated items such as accessories are used by group participants to cultivate and improve their
identities. Loulakis and Hillds (2010) research s
formation. Materialism and consumer behavior is very prominent in a developed society such as our

own. Consumers with more materialistic lifestyles consider products as instruments for social

networks and vehicles for status. Research showed that consumers with materialism at the center

of their lives may have difficulty affecting happiness due to the ever-changing fashion needs of

society (Loulakis & Hill, 2010).

Projected Limitations

The projected limitations of the study are that it is composed of published material with results of

their own. Methods such as a qualitative research consisting of interviews and focus groups could

give the researcher a clearer and precise insight to the results of the study. Honesty with a

gualitative method could also be a limitation for the study as some participants may not want to

reveal certain characteristics of oneds self, suc
emotional disorder that was caused by the violent behavior experience.

Method

A patchwork case study was the research method was used in gathering the information for the
analysis of students in educational environments and non-students. All the participants were victims
of violent behavior, either in educational institutions or in other environments such as the workplace
or a home situation. The patchwork case study portion of the research was used to understand the
culture of group belongingness, identification and spiritual need. In addition to group belongingness
the research gathered information pertaining to the participation in the performance and visual arts
can help mitigate violent behavior and bullying.

Literature Review

Violent Behavior/ Bullying

According to Wilmotand Hocker ( 201 1), the definition of bullying
harassment and psychological terrorizingéthat dem
targeted. 0 Bullying can occur in any type mf sett
and in social media. AThe Berkman Center for Inte

example, that online bullying of peers is the number one threat to juveniles using the social

net working sites such as Facebo lisgronnyevidemeethat and H
the Internet

and social media can prompt suicide-related tendencies. Extremely important questions are posed

if this influence is a substantial risk to the public and how public health tactics might be used to

address the issue. One example of questions posed is, social media peer bullying (Luxton, June,
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and Fairall, 2012).

Participants who |l eft certain religious groups used
attitudes and behaviors by the leaders of religious groups that had adverse effects. While not using

the term exactly, each of the participants expresse
behavior

such as intimidation, rejection and emotional manipulation. A mutual fear was to threaten with
separation from family; a behavior customary in toxic groups. In comparison to work-place
bullying, each of the participants described episodes of being ignored, ridiculed and exposed to
excessive blame such as not being committed to the g r o urple® and lack of respect to leaders
(Ward, 2011).

In recent years, the research on teasing and bullying has grown dramatically and is combined

with a rise in the development of intervention programs targeted to teachers, principals, and
parents.

Eventually the goal of these programs is to reduce or eliminate teasing and bullying within school
settings (Mills & Carwile, 2009). Despite the undesirable focus on teasing and bullying, research has
stated that teasing separate from bullying can be a purposeful, useful, and positive communicative
act. Studies with parents and children have discovered that parents use teasing to gently move their
child to socially-correct behavior (Mills & Carwile, 2009). Bullying prevention programs attempt to
adjust school environment by changing the student attitudes that encourage bullying and promote
behaviors attribute to prevention. These programs?®o
between students and urge them to be more accepting of fellow students from diverse backgrounds.
They also encourage students and teachers to realize bullying as a serious problem and make an
effort to increase student willingness to seek help for victims (Bandyopadhyay, Cornell, & Konold,
2009). The School Climate Bullying Survey (SCBS) was established to measure these traits of
school atmosphere with three scales: Prevalence of Teasing and Bullying scale of the SCBS asked
students whether bullying is a problem at their school, what amount of teasing occurs concerning
clothing and physical appearance, sexual topics, and race. Students who view aggressive behavior
as an acceptable or socially appropriate and good way to treat others are more probable to bully
themselves or encourage bullying of fellow students. Aggressive attitudes have been connected to
discipline referrals, involvement in high-risk activities such as weapon carrying, drug and alcohol
usage, gang participation, violent behavior, and low academic success (Bandyopadhyay, Cornell, &
Konold, 2009).

According to Marshall, Caldwell, and Foster (2011) moral development is based on relationships

with others such as family, community members and peers. It includes the progressive
understanding of oneds behavior on others. School s
development of students by either implementing the moral process or by a natural course of moral

process. The constructing of positive relationships between students and adults employs the

characteristics of moral development. Through these relationships students learn acceptable social

behavior and develop everyday reasoning skills that support moral behavior. The research results

show that bullying behavior decreased by 21% at the middle school level and 28% at the high

school level with the implementation of moral education.

Social media and suicide are related to one another; however, it is a fairly new phenomenon that
has become increasingly more prominent in the last decade. Social networking sites such as
blogging web sites, Facebook, Twitter and other similar sites have given more opportunity for
bullying and violent behavior to increase in the form of degradation. Suicide is a public health
concern: over 30, 000 suicides occur in the United States and over 1 million occur worldwide every
year (Luxton, June, & Fairall, 2012). Social media and different Internet sites such as the
aforementioned have introduced new threats to the public, and research shows that social media is
influencing suicide rates. The increasing concern that social media has caused suicide rates to
increase has also opened opportunities for prevention and assistance to those affected by violent
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behavior and bullying. Public health awareness is introducing the prevention and assistance in
schools, colleges, and other public areas to promote surveillance and reporting of malicious
activities to appropriate authorities.

Increasing public awareness of malicious behavior through social media will educate the public and
potentially save lives (Luxton, June, & Fairall, 2012). Research and media influence of suicidal
tendencies have shown proof of validly. According to Fu, Chan and Yip (2009 pg.42), their study
using a framework of cognitive theory found that exposure to media such as violence, and suicidal
thoughts were the key steps in the tendency of suicide behavior. These finding were consistent with
other research conducted of media effects based on social psychology theory.

Cyberbullying has increased in the past decade among teenagers and has become one of the

leading causes to teenage suicide. Rebecca Sedwick was one of the youngest victims of

cyberbullying suicide among children and teenagers when in September 2013 at age twelve she

jumped from a tower at an abandoned cement plant near her home in Florida. For over a year she

had been cyberbullied by more than fifteen middle school student that urged her to commit suicide.
Rebeccabdés mot her complained to her school officia
school to stop the bullying or to puni shtistfiling of f e
charges against the students who bullied the victim. Florida has now passed a law to allow felony

charges to be brought against online bullying cases (Schulten, 2013). The role that social media

ought to play in education is being fervently debated in school districts throughout the country. The
implementation

of social networking for educational purposes is far behind in comparison to the public's general

usage as educatorés fear that student s esirabld be ex
adult interactions, and bullyingf r om peer s ( Bl aiade CourlyPublc)Schoofs'Mi a mi
Network and Internet Responsible Use Policies, along with information on the District's proposed

Bring Your Own Device initiative, Internet Content Filter, and Bullyingand Har assment Pol
Miami-Dade school system implemented this policy so students would not be able to access

Internet sites that may be unsuitable for the students to view. (Blazer, 2012).

Bullying is not just found in educational institutions but in professional environments as well. Miami

Dolphins offensive lineman Jonathan Martin left the team claiming he was the victim of bullying

especially by co-teammate Richie Incognito. Martin states the Incognito left voice messages of

racial slurs, threats of physical violence, and comments referring to his sexual orientation if he did

not contribute financially to an unofficial trip to Las Vegas. Martin who is a Stanford University
graduate was a rookie player with the Miami Dol ph
is everywhere and usvually involves rookies in all/l
NFL6s fAdirt i es tbutpnh anyomposing ptayet twice dutirega dame. Incognito has

been suspended as the Miami Dolphins and the NFL investigate the situation. Isaiah Kacyvenski

who played for the Seattle Seahawks and earned a
from Harvard Uni weprigedithgs net hapgered sodgnér, thisns a wakeup call for

a lot of people. | was made fun of for a lot of reasons. Only in the NFL can a Harvard degree have

negative consequences. 0 (Matuszewski & Kuriloff,
bullying especially among homosexuals Wall Street is now embracing the hiring of newly graduated
students from the LGBT (|l esbian, gay, bisexual, a

banks, brokerages, and consulting firms are in pursuit of changing their current image of
conservative businesses to a more diverse and up to date companies. Companies have realized
that diversity is a very wise business choice and by hiring LGBT employees that will attract more
LGBT customers. In order for these companies to be successful the must attract, retain, and
promote from the largest group of talented employees (Schenkel, 2013).

Gillies-Rezo and Bosacki (2003) conducted a study addressing how kindergarten age children
perceive bullying behavior. It explored whether they identify bullying as a predominant concern in
their day-to-day school activities. The study looks at how kindergarten students perceived bullying

A

by using kindergarten studentsd dr awWithgdenceand st or
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the rise in school classrooms it is imperative that researchers study the beginnings of bullying
behavior in students' early years, in an effort toward stopping school bullying before it starts. Early
childhood is an important period for all facets of development mainly in terms of self-esteem and
spiritual development, children need to be encouraged to participate in self-discovery, in order to
nurture and improve their sense of self-worth. Discovery can take place when drawing a picture, for
the 5-year-old this is a principle way to communicate the concept of self. It is essential that
kindergartners are able to explore and experience their new school settings in an effort to become
at ease with the school setting.

Children need a safe environment to cultivate a positive sense of self-esteem, which will pave the

way for the future. Bullying can sicanecepthndesteent. | y i nf |
To develop a positive self-concept and elevated levels of self-esteem, children need to learn the

significance of kindness and empathy at an early age, in a fostering and safe environment. Schools

that provide a sacred, safe atmosphere that promotes spiritual education will instill a feeling of

connectedness to others, oneself, and the surrounding world and universe (Gillies-Rezo and

Bosacki, 2003). It is crucial that young learners feel safe and valued at school; teachers must

consistently speak out against bullying in order to make sure that children know it is a deplorable,

unacceptable form of human interaction.

GillessRezo and Bosacki, (2003) research shows that the
more female patrticipants (57%) reported the occurrence of physical bullying than male participants

(25%). Sixty-three percent of all male participants pictorially identified physical bullying as a major

concern versus only 29% of all female participants. More male participants (75%) verbally reported

cognitive bullying than female participants (14%).

Arts/Performing Arts

According to research (Heath, 1998), students who patrticipate in the arts for at least

three hours on three days each week throughout one full year:

Are four times more likely to be acknowledged for academic achievement.
Are three times more likely to be elected to a class organization within their schools
Are four times more likely to partake in a math and science fair.
Are three times more likely to earn an award for school attendance.
Are four times more likely to win an award for writing a paper or poem.
Attend music, art, and dance classes nearly three times more often than their peers.
Participate in youth groups nearly four times as regularly as their peers.
Read for recreation nearly twice as often as their peers.
Perform community assistance more than four times as often as their peers.
According to Smith (2000), violence is a learned behavior. First, students experience brutalization,
which includes suffering from violence, witnessing violence, and coaching by using violence.
Second, students move into a stage that Smith (2000) identifies as belligerency (the state of being
belligerent). Third, the student enters the stage of virulency (extreme hostility), where violence
brings notoriety and fear-filled admiration (Smith, 2000). Smith (2000) made a case for art in
education, whereas the inclusion of art in schools would promote human values, diverse learning
styles, and bring forth talent. Smith (2000) stated that teachers must carefully diverse learning
styles, and bring forth talent. Smith (2000) stated that teachers must carefully focus on the imagery
of pupils in art classes: what is said through the
Smithdéds (2000) research, teaching art is a tool of
understand what students are thinking and to help guide them to thinking healthful peaceful ends,
not violent ones.

=4 =8 =8 =8 -4 -8 -8 a9

Research identified that young people who take part in a music activity in a group setting are more
inclined to develop empathy (Ortiz, 2012). A study at the University of Cambridge reported that 52
children between the ages of eight and eleven years of age partook in the study where they were
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included different types of group musical activities. Such activities consisted of games of imitation

where students would have to become rhythmically attuned to each other. The activity was

unstructured and improvisational. A twenty-two question empathy test was dispensed before and

after activities to conclude if the students were empathetic before the activity (Ortiz, 2012). The

results showed that an overall empathetic change occurred after partaking in the group musical

activities.

Ortiz (2012) stated that any subsequent study would be conducted on a larger group of students to
determine if the effect would be consistent with
Massachusetts, a new princi paredalthesecurityguapsatd f i r es
utilize those funds to hiring performing arts and art teachers. The pilot school was intended to be a

K-8 performing arts school but had become a school filled with violence and chaos. In 2010

Andrew Bott

was the sixth principal in seven years. Bott decided that the school needed great change and
should become what it was intended to be from
only three years after Bot tSéheol hhean énsrélyonaw look amee O
attitude. One example of the change in the sc
rates statewided (APrincipal fires security,o
students have been accepted to performing arts colleges.
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The use of live theater or performing arts in particular has a long past as a means to educate the
public, promote social change, or influence the awareness and behaviors of targeted populations
(Glik, Nowak, Valente, Sapsis, and Martin, 2002). Such entertainment education approaches are
using performing arts and media to express information about social and peer group norms,
protective health behaviors, and ways to prevent disease. Live dramatic productions performed to
youth and high school aged students about the awareness and prevention of HIV/AIDS have
become more popular as a means of educating these students to protect themselves and their peers
(Glik, Nowak, Valente, Sapsis, and Martin, 2002). According to Glik, Nowak, Valente, Sapsis, and
Martin, (2002), community standards and local politics many times influenced the content and
messages of performances. In numerous circumstances, references to condoms, safe sex,
homosexuality, or the use of drugs were required to be removed. As one teen performer noted, “If |
could change one thing it is that a |l ot of our wr
certain things, and that i s not real i stic. 06

The National Art Education Foundation, conducted a study of how arts education in juvenile

correctional facilities in the United States affected students when exposed to the arts (Williams,

2008). The arts have given students a suitable and effective outlet for their feelings, their anger or

inhibitions. Verbal or visual expressions, over a period of time, become ongoing and replace the

outbursts that these young people have used in the past to let out locked up emotions. Arts classes

allow residents to be "kids" and have fun, even while being in a facility. This is significant to their

adjustment once released. It is challenging for a student living in a juvenile correctional facility to

attempt projects that explore personal experiences because so many of those experiences are

upsetting to the student.

They do not have the self-confidence when they begin working with an art teacher to grasp

distinctive images. Effective teachers in facilities frequently work diligently to create trust and a

feeling of safeness where students can form their skills without the fear of criticism or shame.

Participation in the arts help students change their ideas about education and their identity

(Williams, 2008).

According to Oseroff-Varnell (1998), the sense of inclusion and solidarity with dance students at a

performing arts school was the ability to share their goals in performing arts careers. Being a

member of an exclusive group reduced uncertainty and provided encouragement and support for

the students. A senior expressed her experience with belonging to a group with the following quote:
AfEverybody here really understands what means a |
here, your art is here. And even people who arenbd
itéds the same feelings thiacdatgioom!l amd) dviisdi plti, ne dlg
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public school, I had my group of very close friends
that goes along with havi ngvareet, d098).hAimeans foricritical an art . o
performance pedagogy, interactive performance becomes a method for student encouragement.

Performance pedagogy is when education encourages students to think critically, to analyze social

conditions and to evaluate information (Howard, 2004). Students become engaged in solving

problems by the use of different roles in performances. They learn the need of activity and action for

community and the danger of alienation and isolation when certain topics are explored, such as

sexuality or obesity.

Students also learn that they can gain knowledge and effect change, not merely absorb

information. They do this by applying their knowledge in various settings, and conveying those

understandings not only to an audience but to themselves as well. This allows students to think

outside t he Aboxd and to use identity and f@graoupgsdups
goals (Howard, 2004).

Conclusion
The research conducted in the study has shown a multitude of situations where the performing and
visual arts can mitigate the reduction of violent behavior through communication. A patchwork case
study was used to conduct the findings and to support the hypothesis. Violent behavior and bullying
has become a rising concern in the United States and worldwide especially through the use of social
media. The researcher found sources that confirm that social media is a factor leading to rising
suicide rates especially among teenagers. Social identity to particular groups and spirituality was
found to enhance self-esteem in addition to participating in the arts. Further research is needed to
fully understand why violent behavior and bullying is increasing and how further implementation of
the performing and visual arts as well as a spiritual connection can become more accessible to
victims of this behavior. The end result could lead to a safer less violent world in which to live in.
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Classroom to Career:
Preparing Millennial Students for Today’s Job Market

Laurie O'Connor, Georgia State University, Perimeter College
Naa Otoh-Mehmleh Akwetey-Kodjoe, Perimeter College -- student
Ramya Lakshmanan, Kennesaw State University -- student

Pieces of the Job Search Puzzle

Times have changed at blistering speed in the job search world, fueled in large part by the use

of computers during the online application and interview selection process. Over a three-year

ti me span, OO6Connor was eXxpos esahrchicballengescollbger sh r eal
students currently face after graduation. As Communication Club advisor and host to classroom

guest speakers, she heard hiring managers speak candidly about the realities of applying for

jobs in todayo6s t e cdachiodadigst Yea Beminar colrse with\Wharekre
exploration theme, O06Connor watched students stru
material. Parent orientations for her college-aged children provided the puzzle piece statistic

that over 60% of all college students now graduate with internship experience. Last, when a

family member needed resume assi-lsvelgainngandj@é Connor
search guidance from a nationally ranked firm, noting the vast difference between resume

formats used in the past versus the present. In short, each of the following events provided a

piece of the puzzle needed to prepare millennial students for today's job market:

IU Freshman Orientation - August 2012
Informational meeting, Challenger, Gray and Christmas, Inc. - Sept. 2013
Guest speakers:

DeKalb Medical, Cheryl Iverson - September 2013

DeKalb Medical, Tori Vogt - November 2013

Good Cents, Sherri Baiamonte - November 2013

Google, Rebecca Colett - March 2014
First Year Seminar (Career Exploration) - Spring and Fall 2014
Informational meeting, Challenger, Gray and Christmas, Inc. - May 2015

During these events three fAlight bulb momentso
pieces can be arrangedinacohe si ve manner and presented to st
received favorable responses from students, including the two that presented with her, Naa
Otah-Mehmleh Akwetey-Kodjoe and Ramya Lakshmanan. These students spoke

enthusiastically and honestly about their lives as college students in today's world, underscoring

the importance of faculty incorporating such information into their courses. Before O'Connor, no

one else had ever informed them about how to effectively prepare for the job search challenges

to come.

ocC
ude

Light Bulb Moment 1: College students must now graduate with a quality
resume.

Years ago a person's job search took place within the geographic area in which the job opening
occurred. News about the opening spread mostly through community relationships and
newspapers. Now, however, most people find out about job openings and subsequently apply
for jobs online.
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Since the volume of resumes per job posting increased because of technological platforms,
Human Resources representatives were no longer able to handle the volume . Computers were
assigned the task. Unable to make decisions that rely on human judgment or instinct, computers
were programmed to sort for clear-cut checklist items such as degree completion, job skills and
key words extracted from the job posting. Today, resumes not customized to job postings are
often eliminated without ever being seen by a person. In addition, qualified applicants with a
story to tell -- such as experience but no degree, or an almost completed degree 1 are also
likely to be eliminated without being considered.

Students must now have a resume that competes well within a large applicant pool, and one
that can survive the computer sorting process in order to have a chance to be seen.

Light Bulb Moment 2: Society is not encouraging our students to think or act
like adults.

Scott Hess, Senior Vice President of Human Intelligence at Spark SMG, is considered one of
the foremost authorities on American youth. While Vice President of Insights for TRU, a global
research firm, he gave a TEDx talk, Millennials: Who they are and why we hate them. Hess
revealed research showing that people in their 20's used to clear five significant hurdles:
completing school, leaving home, becoming financially independent, getting married and having
a child. In 1960, 77% of women and 65% of men had achieved all five by the time they turned
thirty. In 2010, those percentages had been reduced to 13% of women and 10% of men who
had cleared all five.

In addition to this research, Hess referenced an article in the New York Times: What is it about
20-somethings? (2010, Henig) In the article, one sociologist outlines 'the changing timetable for
adulthood.' At the turn of the century, people were categorized as either a child or an adult.
Later the term "adolescence" was introduced for the category of teenager. Today, the term
"emerging adults" has been integrated into our vocabulary with reference to 20-somethings.

As the term "emerging adults" implies, society is telling our students they are not yet adults.
Such a mindset encourages students to treat college as another holding pattern before they
have to really grow up.

Students are not encouraged to think about their job search while in college and can miss the
resume-building opportunities that a college experience provides.

Light Bulb Moment 3: It is imperative that faculty members, particularly
Communication faculty, help our students not waste their 20's.

Clinical psychologist Meg Jay has a bold message for 20-somethings: Contrary to popular

belief, your 20s are not a throwaway decade. In her provocative TED talk, Why 30 is not the

new20,Jay says that just because marriage, work and
mean a 20-something cannot start planning now. She gives three pieces of advice for how 20-

somethings can re-claim adulthood in the defining decade of their lives: 1) Get identity capital,

meaning do something that is an investment in who you might want to be next. 2) Intentionally

seek out and leverage your "weak ties," friends of friends. New things come from such

relationships. 3) Be as intentional with love as you are with work. The time to start picking your

family is now.
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O6Connor proposes that unl es sager, haadr sheigiltdquippedp ar en't
to assist hisor hercollege-aged son or daughter with todayés job
society at large is not going to urge students to use their college years to develop a good

resume and a strong network of contacts because after all, they are only emerging adults.

So if parents can't help our students, and society is not going to encourage our students, who
will?

Communication faculty.

Communication course content naturally lends itself to discussions about job search challenges
and related societal influences. With some moderate planning, Communication faculty have the
ability to dedicate class time to present job search information and combat the emerging adult
mindset by encouraging students to use college activities and opportunities as paving stones on
their job search and resume-building path. Last, Communication faculty can offer resume
assistance, and though most will not take advantage of our offer, some will. Mentoring
relationships lead to letters of reference and further guidance to supplement gaps in the

A

studentsd support system outside the classroom.

Communication faculty have the unique capacity to incorporate such information into our
courses, perhaps more than any other discipline.

WHAT COMMUNICATION FACULTY CAN DO TO HELP

1. Talk about such matters in our classes.

A Ask students if they know society has labeled them an emerging adult. Facilitate
a discussion about the ramifications of seeing themselves as such.

A Incorporate job search information into teaching a "workplace relationships"
chapter or portion commonly found in Interpersonal Communication course
textbooks.

A Include a workplace preparedness segment in First Year Seminar courses.

A Promote the Communication program of study in general, which leads naturally
into discussing how to find a job in today's technological world.

It seems reasonable to assume that all faculty members can spare a class, or half a class, to
address such critical issues. We may be the only voice to such matters in the lives of our
students.

2. Market campus events and clubs.

As key influencers in our student so-buldnges, we nee
opportunities because students probably will not. Most of what they choose to do as an extra-

curricular activity can become a line-item on their resume. Remind them about their resumes

when promoting club involvement, or highlighting the further advantage of being an officer.

When volunteer opportunities arise, remind students such efforts can become resume line-items
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as well. Our students cannot craft a quality resume that can be distributed with pride or sorted
successfully by a computer unless they have experience to document.

3. Invite students to attend conferences and student-attended events with you.

Sometimes a student expresses interest in the course beyond the classroom. As opportunities

arise through campus and professional development opportunities, invite students to come

along. Try not to go anywhere alone. Beyond the scope of resume-building, a relationship with a

professor is an opportunity for letters of reference and life-long networking relationships.
Professors are a fiweak tiedo relationship that Meg
developing future career and life opportunities.

THESE ARE THE STEPS STUDENTS CAN FOLLOW

When a student comes to our office for job search counsel, here is a list of items we can print
and distribute:

1. Finish their degree: According to an article in the Washington Post, The college
degree has become the new high school degree. (2014, Rampell) Completing a
college degree has become increasingly important in general because it is required
in most job postings and therefore scanned as criteria in most online resume
submissions.

2. Start Your ACompSlasrtee aResluuteed vy everything i
Resumeodo file: jobs, volunteering, | eadership
complete listing is in resume format so customizing a resume for a specific job
description is easy. You will have a file named something like, ResumeComplete,
after which you will end up having customized resumes filed under such names as
ResumeDeKalbMedical, ResumeHomeDepot, ResumeKroger, etc.

3. Build your resume: View everything as a potential line-item opportunity. You may
think you dondét have time for the sacrifice
time to build your resume? Being an officer is even more profitable. Having a
relationship with an advisor who can write recommendation letters and be a source
of professional networking might even be the best benefit of all.

4. Maintain your on-line presence: Google, Bing and Yahoo yourself monthly.
Clean up your on-line sites. Make sure on-line content contains only information you
would not mind a future employer viewing. This would include your e-mail address.
DebraSmith@xxxx.net is better than HottiedYou@xxxx.net. Make sure your
Instagram and LinkedIn accounts reflect your declared interests and talents on your
resume. For example, if you are interested in architecture and your resume
advertises that you want a career in that field, does your social medial illustrate what
your resume declares?

5. Find an internship: When someone asks you where you attend college, no longer
just say the name of your school. Adapt your response to invite internship
opportunities. Instead say, "l attend (name of school) and am
studying . If you know of anyone who may be interested in me
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being an intern even for a short while...pai
them my name."

6. Set yourself up on indeed.com with alerts for your aspired career and
internships:
Stay apprised of job opportunities in your field by setting up alerts on Indeed.com, or
any job search site that gathers job postings from a variety of search engines.
Though you are not ready to interview and accept a job yet, pay attention to job
requirements so you can make sure you can meet such standards when you
graduate. In other words, develop the resume for the job postings you hope to one
day apply. Internships are becoming more popular as part of the college experience
and is an informal job interview. Merk e sur e
Ainterno as wel |l

7. Consider starting a students.linkedin.com account: Though Linkedin is a
premiere professional networking site, it is geared toward individuals with more
established careers. Consider students.linkedin.com for networking and job searches
more geared toward entry level careers and contacts.

8. When you apply on-line, key your cover letter and resume to the job
description: Your resume no longer goes to a person, but to a computer database.
The computer sorts the resumes by key words and eliminates resumes that do not
have the required job qualifications desired. Customize your resume to each job
application using a "complete resume" document suggested in item two.

9. Once you have applied, let people know you applied: No one can make
sure you are selected for a job, but you can do things to make sure your resume gets
considered. First, after submitting your resume or application to the Human
Resources department, try to find the hiring manager and send your resume and
cover letter directly to them via e-mail. Second, find someone who works at the
company to let them know you applied. Ask them to pass along your name to the
hiring manager to make sure your resume is considered. (This is where Linkedin
sites come in handy and your networking efforts pay off.)

10.Build your human network: In a full-time job search, it is recommended that you
have ten conversations a week with people. These meetings consist of phone
conversations and brief meetings over coffee asking people for contacts and ideas.
This network cannot be developed overnight and needs TIME to develop. Building a
network begins in college or in your 20's.

11. Start now: Job search success will come more readily to those that have been
setting the stage during their entire college career, doing well in classes while
keeping an eye on resume-building and networking.

12. Get motivated: Fo r motivation to u$legydarg o2 E@@&EsEDwe bl k
link in references). For motivation to start saving for retirement, read Marc
Pear | rilawnMush Money do | Need to Save to Become a Millionaire? (see link
in references). Companies now expect you to take care of your own retirement
savings plan. Starting early gives compound interest time to gain traction.
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13. Don't quit. There are a LOT of people searching for jobs. You are NOT going to get
the first job. Rule of thumb is one-month of 10 contacts a week for each $10,000 you
want to earn. The YES will eventually come.
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Students Slay Cancer: Producing Cancer PSAs to
Enhance Student Motivation, Engagement, Media
Literacy, Critical Thinking and to Catalyze Behavior
Change.

Rick E. Pukis, Augusta University

INTRODUCTION

Four years ago the University System of Georgia Board of Regents merged Augusta State

University with the Medical College of Georgia. That merger married the medical sciences with

the liberal arts resulting in the creation of Augusta University. One of the goals of the merger

was to facilitate interdisciplinary learning between the two diverse disciplines. In my multimedia

classes | have embraced that collaborative spirit by working with the Georgia Cancer Center at
Augusta University. For the |l ast three yearsd stu
PublicSer vi ce announcements (PSAs) on cancer topics r
advertisements designed to serve community interest by raising awareness of and modifying

public attitudes about significant public issues.

First was Smoke-Free/Tobacco -Free Matters in Learning Environments (SMILE). Next was a

campaign on the Human Papilloma Virus (HPV), followed by the emerging harmful effects of

el ectronic cigarettes. Cur r e n-tPtewentihgiCancer: &xogs&a i gn i S
Weight and the Link to Cancer. 0

My first objective with students creating PSAs is to use multimedia to enhance student
motivation and engagement. Enhanced or elevated student engagement results in improved
learning outcomes and in more positive college experiences (Zhao & Kuh, 2004). Student
feedback has reflected their satisfaction with the hands-on learning experience of applying
discipline-specific knowledge to gain technical skills and to think critically and creatively. When
the PSAs are completed viewing and discussing the videos enhance motivation and promote
learning through class discussions (Abrams et al., 2012).

Besides motivation and engagement, another goal of producing the important health PSAs is to

increase community awareness of the issue. This community awareness can catalyze behavior

change in both audiencesé and i ndi-postibloallp st udent &
survey, research of student produced asthma PSAs, shows nearly 40% reported meaningful

behavior-change in response to the PSAs (Gupta, Lau, Warren, Lelchuk, Alencar, Springston &

Holl 2013). Also, the process of creating a video can have potentially greater effects on

modifying individual behavior than on influencing the audience (Wimer, 2003). This is important

because Augusta Universityébés student body i s curre
PSAs are geared. For example, students became very concerned with catching the human

papilloma virus, a sexually transmitted virus responsible for most of the cervical cancers in

women, after producing the HPV PSAs. Students checked with parents to see if they (students)

had been vaccinated as children. Some remarked in class the possibility of getting the newly

developed HPV vaccination. Male students were shocked to learn that they could become

infected.
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Finally, students who produced cancer PSAs enhanced their media literacy skills. Students
were involved in research and accessing information. Students had to decode a variety of media
images. Students also had to craft new media based on acquired basic knowledge (Ashley,
Jarman, Varga-Atkins, & Hassan, 2012). This basic knowledge included understanding
technical medical information. Students further increased their production knowledge and skills
too. For example, in the current campaign, Promoting Health - Preventing Cancer: Excess
Weight and the Link to Cancer students have to use a broadcast standard animation/composing
program, Adobe After Effects to create their PSA. They were instructed to avoid pejorative
adjectives and adverbs in describing individuals who are overweight and obese and to use
people language first. Sources for information such as the American Society of Clinical
Oncology, National Institute of Health (NIH) and the Center for Disease Control and Prevention
(CDC) were discussed and reviewed.

PROCESS

The timeline of the process is as follows. Delivery of cancer-related content through an
interactive presentation by the Cancer Centeros D
Chr i st ianadMAOMPIM &Students synthesize, engage in additional research, create a
concept, and develop a storyboard. The storyboards are checked for medical accuracy and,
from a technical perspective, | give feedback on how to pragmatically proceed. Students then
have approximately five weeks to shoot and edit their PSAs. They then upload the PSAs to a
site for review of content by medical experts who vet the commercials for accuracy and
message clarity, and | and other media professionals evaluate the PSAs on broadcast criteria.
Once PSAs are approved by both groups of experts, they are uploaded to either a University or
a Cancer Center public site for competition. The student driven, on-line competition for the
Audience Favorite Award lasts for two weeks with the winner determined by the greatest
number of votes cast. Simultaneousl!| vy, the content
convenes to discuss and select award-winning PSAs using specific guidelines. The six award
categories include best representation of theme, best soundtrack, best cinematography, most
creative, technological merit (audio and video), and audience favorite. About two weeks later an
awards event is held to recognize all video producers and to announce the winning PSAs. All
students have an opportunity to remark about the meaning of the video production assignment
and to get feedback from broadcast and medical experts on their PSAs in a conference setting.
Winners receive a certificate of accomplishment signed by the University President and the
Director of the Cancer Center. Often times, there are additional prizes such as gift certificates
for the award-winning video producers.

SUMMARY

This partnership has been a productive collaboration for the Georgia Cancer Center and the
Department of Communications. | continue to use this assignment because it has been such an
overwhelming success. Over the last three years and on various cancer topics students have
demonstrated increased levels of critical thinking, creativity, research, media literacy and
collaborative learning (Artello, 2013). With each successive assignment the process is refined.
For example, the perimeters have become very specific. There must be a detailed title card on
the open and close of the PSA, indicating a student production, university/cancer center logos,
date and a specific URL; each card lasts three seconds. Initially, PSAs could be up to two
minutes in length but now, the PSA must be exactly 30 seconds including the title cards. We
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adhere to the timeframe to maintain a level playing field for all students and have had to
disqualify one 38-second PSA rendering it ineligible for the competition.

Our total number of on-line Audience Favorite Award votes for the three competitions has grown
exponentially. Originally, only 42 votes were cast in the first competition because we imposed a
one-vote limit and voter eligibility was limited to our students and faculty to coincide with the

uni versityos newl y-free campuepoliEey Toendre fullg ibcarpocate social

media as part of the competition and message dissemination, voting parameters were

broadened allowing unlimited votes per person and public participation resulting in 125 votes in

the second session, 447 in the third, and 1,202 votes in the forth session during the spring 2016
semester. Our goal is to continue to increase audience size, exposure, and participation; larger
audiences means increased community awareness. In fact, we are working on the next step. To
arrange | ocal television stationsd broadcasts.

Students being able to effectively synthesize information is not only essential for their classroom
success but is often considered an essential component for employees in many workplace

environments (Zohar, Degani, & Vaaknin, 2001). Student video producers can use their PSAs in
their portfolios when seeking employment. Although this Cancer Education Video PSA Project
is used in my multimedia classes, using this assignment in non-multimedia classes has
tremendous possibilities. For example, the success of producing health digital video projects
has reflected its potential in more traditional writing courses as well. Students are much more
motivated and engaged when producing digital media instead of writing a traditional paper
(Pennell 2010).

In conclusion, this partnership with the Georgia Cancer Center has been very productive and
positive for students and for the University. 1In
cancer-focused video assignments provide an opportunity to develop or enhance their video

production skills and that the health-related content has relevance for themselves or friends.

Excerpts fromthecourseeval uati on are illustrative: AThis was
practice what | learned from After Effects, but also a convenient way to subtly push some of my
friends to start thinking more about their health
insightful. I't has motivated me to inform my frie
opportunity tolookatmys el f and my healt h. I got a |l ot out of
consider using multimedia to engage, motivate and catalyze behavior change with students in

their classes too.

REFERENCES

Abrams, K. (2012). Student-Designed Public Service Announcement (PSA) Videos to Enhance
Motivation and Engagement. College Teaching, 60:84.

Artello, K. (2014). What They Learned: Using Multimedia to Engage Undergraduates in
Research. Innov High Educ. 39:169-179.

Ashley, J., Jarman, F., Varga-Atkins, T., & Hasan, N. (2012). Learning literacies through
collaborative enquiry; collaborative enquiry through learning literacies. Journal of
Information
Literacy, 6:50-71.



68

Gupta, R. S., Lau, C. H., Warren, C. M., Lelchuk, A., Alencar, A., Springston, E. E., Holl, J. L.
(2013). The Impact of Student-directed Videos on Community Asthma Knowledge. J
Community Health 38:463-470.

Pennell, M. (2010). The H1N1 Virus and Video Production New Media Composing in First-Year
Composition. Pedagogy. 568-574.

Wimer, J. (2003). Video intervention projects: Using technology and cognitive dissonance theory
to enhance learning. American Journal of Health Education, 34,6: ProQuest p. 372.

Zhao, C.M., & Kuh, G.D. (2004). Adding Value: Learning communities and student engagement.
Research in Higher Education, 45, 115-138.

Zohar, A., Degani, A., & Vaakni n-achi&ing sfu@efit®ahg .

higher order thinking. Teaching and Teacher Education, 17, 469-485.

Teac



